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Dear Colleagues,

Welcome to the 12th International research Conference on Education, Language and Literature (IRCEELT 2022)

The aim of the conference is to bring together researchers, practitioners, and policy makers to discuss issues, tackle challenges,
develop professionally, share opinions, find solutions and explore opportunities in the areas of education. The conference will serve
the purpose of promoting a tight link between theory and practice and explore different perspectives on the application of research

findings into practice.

The working language for the conference is English. Possible topics might include, but are not limited to:

History of education

Philosophy of education

Methods of teaching languages
Classroom management

Education management
Educational psychology

Language education

Intercultural Education

Language teacher education
Language curriculum development
Language teaching methodology
Educational Planning

Linguistics

Primary School Education
Environmental Education

Material Development in Language Teaching and education
Educational Technology

Innovation in language teaching and learning
Motivation and Language Teaching
Foreign Language Teaching
Vocational Education

College and Higher Education
Curriculum and Instruction
Distance Education
Computer-Assisted Teaching

Basic ethical values in education (Environment, cleaning, etc.)
Arts Education

Material Development in Language Teaching and education
Nursery Education, Pre-school Education

Human Resources in Education

Innovations and effective practices in education and language
teaching

Language and culture

English, American and other literatures in English

Language testing and assessment

Language program evaluation

English for specific purposes

Independent / Autonomous Learning

Mathematics Education

Measurement and Evaluation in Education

Science Education

Special Education

Mobile Learning, Multi-cultural Education

Lifelong Learning

Guidance and Counseling

Other New Trends in Education Related Topics

Prof. Dr. Natela Doghonadze
General Coordinator of IRCEELT Conferences

Coordinator: Prof. Dr. Ekaterine Pipia, International Black Sea University, Georgia
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Public Speaking in Georgian HEIs: Teachers’ Perspectives on EFL/Public Speaking

Integrated Course implementation

Ana Gadakhabadze

Abstract

In view of the inherent interconnectedness of language and communication, teaching a language is nothing
but refining communication skills. Modern world places paramount importance on communicative language
teaching, therefore we must highlight its main aspect-authentic communication, which is exemplified by
public speaking.

The aim of the article is to showcase teachers’ readiness and desire to implement an integrated English
public speaking course at tertiary level in Georgia. For that purpose, we conducted a survey among teachers
representing some private and some state universities in Georgia and through a Likert-scale questionnaire

gathered information about their attitudes regarding the offered course.

It was disappointing to find out that public speaking is not emphasized as heavily in their curricula despite
integrating minor aspects of it in some subjects. However, the survey results seemed to be quite promising,
indicating that instructors’ attitudes, which are one of the primary determinants of effective course
implementation, are positive and encouraging. In particular, they believe this course will enable students
to overcome language-related communication challenges, prepare them for real-life situations, and most

importantly overcome stage fright so they can become confident public speakers.

Key words: public speaking, higher education, stage fright, teacher, EFL

1. Introduction

A good understanding of public speaking is one of the most important soft skills required of almost everyone
in today’s world. It is vital to comprehend how to arrange and communicate one’s thoughts effectively
through oral communication. Depending on the specialization, public speaking skills may provide a person
with a variety of capacities and tactics such as influencing the people around them, developing leadership
skills, and becoming a “thought leader” (Hackman & Johnson, 2004; Lizotte, 2008). A basic definition of

public speaking is communication between the speaker and the audience, communicating specific messages
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in formal or informal settings for a number of purposes. According to Schmitz (2012), public speaking is
a discourse between the speaker and the audience where the message delivered to the audience is equally
dependent on both, the speaker and the listener. However, not only Georgian educational institutions, but many
educational institutions worldwide, are unable to provide students with strong understanding and practice of
public speaking abilities, which are regarded as maybe the greatest embodiment of communicative approach.
According to Brown (1994), communicative language instruction prepares students for real-life situations
outside of the classroom by providing them with skills and approaches. That is why we must do more to foster
a real-world learning environment that fosters students’ autonomy, critical and analytical thinking abilities,
creativity, teamwork, communication, and so on. Teachers are very important figures is learning process,
they must instill in their students the importance of thinking creatively, working cooperatively, and speaking
boldly.

According to Wang (2008), the successful implementation of communicative language teaching (CLT) at
any level, particularly at the college and university levels, is strongly dependent on instructors’ perspectives
and attitudes toward CLT and the development of communicative competence. In this process, their efforts,
ambition, and drive are critical. In other words, the fundamental figure in effective CLT implementation in
learning is a teacher, who should have a clear grasp of what facilitating entails and be responsible for necessary
resources to stimulate real-life input in the learning process in order to create a genuine atmosphere in terms
of content and surroundings, as well as possess management skills in order to recognize when support is
required and when it is not, and when the role of a facilator is appropriate (Breen & Candlin, 1980, Richards
& Rodgers, 2001, Jones, 2007; Chang, 2011, Littlewood 1981). Needless to say, English literacy among
instructors is a critical component of effective CLT (Ellis, 1996). Surprisingly, a number of teachers believe
that they will be unable to switch to modern approaches of language teaching because they are non-native
speakers of English, and their fear that their English proficiency will not allow them to modify textbooks or
create authentic and fluent environments for students slows down the process of CLT implementation in many
educational sectors in the majority of Eastern countries (Karim, 2004; Penner, 1995; Li, 1998). Furthermore,
time management and designing tasks that will attract students’ attention, thereby encouraging an authentic
learning process rather than a coursebook-dependent one, require a significant amount of time, patience, and
hard work, which can be an off-putting factor for teachers (Li’, 1998; Sato & Kleinsasser, 1999; Thompson,
1996). Another essential component in building successful learning environments in the twenty-first century is
class size. According to Harmer (2000), big class size is a major impediment to successful CLT. Implementing
public speaking skill integrated with EFL course in a modern-day curriculum is vitally important to today’s

generation, as it will focus on the above-mentioned aspects of CLT.
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2. Literature review

2.1. Categories of public speaking

To start with, public speaking has three basic goals: to inform, convince, and entertain the audience. As a

result, three forms of public speaking exist: informative, persuasive, and entertaining.

Informative speaking is essential in many professions and everyday routines. It does not expect the speaker
to evaluate the issue from a favorable or negative standpoint, but rather to just deliver facts and information
about the subject. Informative speaking is an important aspect of many vocations and other daily activities.
An informative speech does not try to persuade the audience that one item is superior to another. Nor does it
ask the speaker to assess the situation from its positive or negative perspective but just provide mere facts and
information about the topic. Even if the topic is contentious, a competent speaker presents arguments from all
sides while avoiding expressing his own position and instead leaves the decision to the audience. Delivering
an informational speech does not hinder a speaker from being imaginative and constrained in his criticism. On
the contrary, it assists the speaker in making dry content full of specific language more easily perceivable and

enjoyable to listen to. (Lucas, 2015).

Another common reason for speaking in front of an audience is to influence people. Persuasion is the most
complex style of public speaking, with loftier aims than when speaking to inform. Persuasive communications’
success is determined by the audience’s views and morals. As a result, the speaker should have a psychological
conversation with the audience not only during the speech but also during the preliminary stage in order
to predict probable emotions from them. Persuasive speeches are classified as ethos, which has arisen to
symbolize the influence of a speaker’s credentials and personality by demonstrating understanding of the issue
and expertise surrounding it. As a result, the audience’s credibility is enhanced. Logos, which is related with
common types of reasoning accepted by the audience. Today, we define logos as logical and orderly reasoning,
as well as reliable evidence used to support arguments in a speech. Pathos, on the other hand, entails evoking
emotions in the audience through different approaches. Strong emotional aids can be effective in influencing
the audience. One of the most common tactics used in speeches is emotional storytelling and offering instances
that are relevant to the audience (Tucker, et. al., 2019). Monroe’s motivated sequence, created in the 1930s by
Alan Monroe, is the most extensive organizational speech pattern. It is suitable for speeches that demand rapid
action accompanied by a step-by-step instruction to reach the intended persuasive conclusion. Attention, need,

fulfillment, visualization, and action are the five steps in the sequence.

Most of those speeches people frequently conduct during their lives relate to special occasion. These usually
involve speeches designed to motivate or entertain an audience. This category of speeches is divided into
many subcategories such as speech of introduction, speech of presentation, speech of acceptance, speech of
dedication, speech of toast, speech of roast, eulogy, farewell speeches, commencement speech, after-dinner

speech, motivational speech, etc.
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2.2. History of public speaking

Notwithstanding the category, public speaking has seven important parts that must be adequately
structured in order to sustain appropriate speech flow: speaker, message, channel, listener, feedback,
interference, and context (Lucas, 2015). The term “public speaking” initially became popular in the 18th
century. Until the 17th century, it was referred to as rhetoric. Although the concept of public speaking has
not been transformed much, it is quite distinct from what rhetoric was centuries ago in terms of objectives,
tone, and manner of speaking, which is quite natural and sensible based on how people thought and what
their necessities were at the time, whilst today’s societies are divergent in their needs and political or social
mindsets. A long-standing controversy occurred among the earliest writers on rhetoric and oratory. Plato
(424-348 BCE) argued that eloquence was nothing more than influencing the emotions of the listener. Unlike
Aristotle (384-322 BCE), who stated that a good rhetorician must apply rational thinking, be aware of an
audience’s expected reaction, and be an ethical person who applies moral arguments (Bailey, 2019). He
described rhetoric as art of “discovering in any particular case, all of the available means of persuasion”
(Corbett & Connors, 1999: 1 cited by Bailey, 2019:32).

The Modern Era was distinguished by a strong emphasis on rhetorical delivery strategies such as voice, facial
expressions, gesture, posture, and movement. Effective public speaking involves more than simply knowing
what to say; it necessitates the strategies for saying it, and, most crucially, it necessitates the courage to speak
out, which appears to be the most common fear, according to research (Dwyer & Davidson, 2012; Lucas,
2007; McCroskey, 1976).

2.3. Stage fright and its remedies

To overcome the anxiety associated with public speaking, one must first understand what causes the fear and
then work to overcome it. According to studies, the dread of public speaking outnumbers phobias of heights,
flying, drowning, snakes, insects, and even death. (Dwyer & Davidson, 2012; Lucas, 2007; McCroskey, 1976).
Almost no one can deny that they have experienced nervousness at some point in their lives when compelled
to speak in front of an audience (Horwitz, 1988), and this experience is ubiquitous around the world in many
cultures (Hassall, Joyce, Ottewill, Arquero, & Donoso, 2000). Furthermore, unless one is an experienced
public speaker, it may be difficult to be a fluent speaker without hesitations and anxiety in front of an audience;

and even professional speakers suffer some amount of anxiety during speech delivery (Ay, 2010).

Fears that are triggered by personality traits such as perfectionism, personal management, and fear of failure can
generate varying amounts of anxiety (Hayaramae, 2017). Excessive negative self-focused feelings regarding
repercussions and external criticism may be detrimental to a person’s overall self-esteem (Richmond et al.,
2013).
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Cognitive-behavioral therapy (CBT), also known as cognitive remodeling, is the most prevalent kind of
psychological therapy for anxiety difficulties (Glaser, 1981; Willner& Lindsay, 2016). Cognitive-behavioral
therapy comprises not just taking a realistic look at the likelihoods of predicted negative effects, but also
delving into the reasons why an individual thinking this way (Beck, 1976). PSA is mostly caused by negative
and irrational attitudes toward public speaking in general, according to CBT. As a result, it makes an attempt

to replace negative public speaking attitudes with more positive ones (Bodie, 2010).

Procedures in which an individual comes into contact with a specific anxiety-provoking stimuli are referred
to as exposure therapy. It focuses on reducing sensitivity through constant exposure to speaking situations. As
a result, systematic desensitization modifies the negative association that exists between the stimulus (in this

case, public speaking) and the dread it induces.

Skills training treatment, whose major purpose is to increase self-worth in persons suffering from PSA,
encourages people to experiment with themselves and learn based on their own models (Bandura,1977).
Skills training treatment and self-modeling procedures mostly rely on video recordings, through which an
individual noticeably improves his or her speech and gains confidence (Buggey, 1995). However, before the
individual begins practicing public speaking on his or her own, he or she typically addresses another effective
method of mastering PS, which is observing others do it and adopting specific tactics. Absolute imitation is not
useful, but it may be beneficial through adaptation and change. The method of visualizing oneself effectively
accomplishing a public speaking activity is known as visualization. Students envision themselves delivering

an excellent speech while the audience is captivated by their message (Robinson, 1997).

3. Study conducted among teachers in Georgian HEIs

The survey that we conducted aimed to determine how much time lecturers allocate on public speaking
mastery during their lectures at HEIs and if they recognize the necessity for it. We chose to get this information
in order to have a broader picture of what is going on at other institutions in Georgia, not just in the capital city
but also in outlying campuses. The survey included 53 lecturers from HEIs in Georgia. Prior to distributing
the questionnaire to participants, it was tested on 5 lecturers to ensure its reliability and validity, as well
as its content and construct reliability, with the assistance of other colleagues and supervisors. The survey
participants were all notified about the ethical issues and confidentiality of their responses, as well as the fact
that their responses would only be utilized for research purposes. The questionnaire itself has 16 questions
(See appendix 1). The first five questions addressed demographic information such as the teacher’s gender,
time of teaching experience, HEI names, and academic cycle. It should be noted that the vast majority of

participants had been teaching at HEIs for more than ten years (See Figure 1).
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Figure 1. The duration of teaching experience in HEI

5. How long have you been teaching English at HEI (higher educational institution)?

53 responses

@ less than 5 years
@ from 5to 10 years
@ maore than 10 years

According to question # 6 “As a lecturer, which way of teaching EFL do you prefer?” It is visible that the
answer is proportionately divided between inductive and mixed methodologies and exactly 21 participants
chose option 2 (inductive) and 21 ones chose option3 (mixed), as for the rest 11 answers went for deductive
methodology- optionl (See Figure 2)

Figure 2. Teaching approach preference according to teachers

6. As a lecturer which way of teaching English do you prefer?

53 responses

@ Deductive (teacher- centered) approach
@ Inductive (learner-centered) approach
@ Mixed (both approaches combined)

Surprisingly we found out that the most lecturers chose a mixed approach for answering the question
7: “which teaching approach would be ideal for students to master public speaking skill in their foreign
language?” (see Figure 3). Almost 50% chose mixed approach, 38 % chose inductive and 13 % chose
deductive one.
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Figure 3. Teachers’ preference on public speaking teaching methods

7. which teaching approach would be ideal for students to master public speaking skill in their
foreign language?

53 responses

@ Deductive (teacher- centered) approach
@ Inductive (learner-centered) approach
Mixed (both approaches combined)

Y

However, when it comes to HEI curriculum, they admitted that in the majority of universities they did
not have any fixed and privileged methods indicated by the university, thus the majority -36% chose not

determined for the question #8. (See Figure 4).

Figure 4. HEI's privilege around teaching methods according to university curriculum
53 responses

@ Deductive (teacher- centered) approach

@ Inductive (learmer-centered) approach
Mixed (both approaches combined)

@ Mot determined

The Likert scale questions from 9 to 15 were more specific to public speaking and how they envisioned
integrating this skill in their EFL classrooms, the reasons why students struggled with it, and what are some
of the strategies that may assist them practice the PSS. As for the question #16, it was optional and they were
invited to describe some of their experience, how they had assisted students in mastering public speaking
skill, and if they had any tips. Throughout the course, quite realistic practice and very fascinating concepts
were addressed, such as group, peer, and individual mini presentations, assigning mini talks, collaborative

projects, role plays, and so on.

Statistical calculations of six Likert scale questions are illustrated in the tables below. Table 1 shows the
calculation of the teachers’ responses on Likert scale questions from 9-15; whereas Table 2 shows statistical
data (mean, median, mode, Std. deviation, Skewness, Kurtosis) to show the reliability of the responses and

how heterogeneous or homogeneous they were.
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Table 1. Summary of teachers’ raw scores related to Likert-scale questions (9-15)

Items/ points | 1 2 3 4 5

Question 9 1 5 16 29
Question 10 33 11 6 1 2

Question 11 0 3 8 22 20
Question 12 0 0 8 24 21
Question 13 0 1 4 20 28
Question 14 0 1 7 25 20
Question 15 9 10 18 4 12

Table 2. Statistical measures of teachers’ raw scores related to Likert-scale questions (9-15)

Items Mean Median | Mode Std. Deviation Skewness | Kurtosis
Question 9 4.30 5 5 .99 -1.78 3.22
Question 10 1.64 1 1 1.02 1.80 3.01
Question 11 4.11 4 4 .87 =77 .01
Question 12 | 4.24 4 4 71 -.39 -.89
Question 13 | 4.42 5 5 72 -1.14 1.18
Question 14 | 4.21 4 4 74 -.65 A1
Question 15 |3 3 3 1.37 .14 -1.05

From table 2. above we can see that statistically the results are reliable as in every column the mean, median
and mode are very close to each other. More than that mode and median are the same in every case, proving the
authenticity of the results. Vividly 5 is the highest number among the figures and mean, median and mode are
either very close to number five or exactly five which proves that the results in those questions were positive.
e.g., in Q 9, where teachers claim that students should get more practice at university, more than half answered
positively 54 % strongly agreed and 30 % agreed with the idea. Absolutely the same is shown through SPSS
calculations in Q 9 the mode and median are 5, so the majority answered the question positively and mean 4.30
very slightly deviates from maximum result. Therefore, the answers according to the table 2 create a normal
curve on the graph as all central result statistics are > 0.5. As for the St. Deviation in majority of cases is <I,
which shows that answers are homogeneous, only in Q10 and Q15 answers to the questions varied but not as
much. As for the Skewness and Kurtosis, they are between -3 and 3 in all items, except Q9 and Q10 where
the result exceeded 3 a bit but not dramatically, so it does not change the situation greatly. Overall, we can say
that the results are reliable
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4. Conclusion and recommendations

In conclusion it can be said that the answers from the respondents (lecturers) were positive and very
relatable. Based on their responses we can address the aims of the study and say that not much time is
devoted to public speaking mastery at higher educational institutions in Georgia. Therefore, the need for
that is clearly visible. Moreover, lecturers welcomed the idea of the course implementation especially at
their EFL classes. They practically agreed to implementing the course at tertiary level, an integration
public speaking skill with EFL. Besides, almost half of the respondents (49%) chose the mixed
methodology of instruction for the course, which is very connected to the research methodology for the

course implementation at higher educational level.
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The Role of Validity and Reliability in the Development of Online Testing
Ani Demetrashvili
Abstract

The purpose of this paper is to reveal in what way students trust online tests and determine validity and reliability in
the development of online testing. The pandemic situation changed every field in the world and it changed education as
well. Educational institutions moved to the online space which was the only decision they were able to make at that time.
Online assessment through online proctoring was a totally new challenge for educational institutions and they needed
to deal with it successfully. The research participants were chosen from an English language centre in Tbilisi (Georgia).
The validity and reliability of the questionnaire was identified according to a Likert scale and Cronbach’s alpha, later the
collected data from the participants was analyzed as well.

The article summarizes literature that is available about online assessment and is interesting for people who are involved
in this kind of assessment. According to the findings of the research, students prefer face-to-face testing as they do not
trust online assessment because of the lack of corresponding experience and skills.

Key words: Online assessment; online proctoring

1. Introduction

The COVID-19 crisis has created perceived headwinds in the global economy, leading to business losses and layoffs.
Today’s challenging situation which has been caused by the pandemic has made the transformation more dramatic and
led to the serious disruption to educational opportunity all over the world. Governments and educational institutions
worldwide have attempted to suggest and establish alternative ways of providing education in the period of social
distancing. This is the period of serious changes in education, moving from traditional classrooms to distance learning,
which is not equally achievable and successful for every country and educational system.

Learning platforms have a long history in education, but nowadays they are becoming more and more important, because
they helped save the whole education system. Online assessment facilitates quick and clear reports on candidates’
results and progress and all this made teachers’, students’ and even parents’ lives easier (Wallace, 2013). Educational
institutions should take the necessary steps to address the situation via the online exam system. It is time to embrace
technology instead of canceling or postponing the exams indefinitely. When classes can be taken online, virtual exams
can also be conducted.

Stowell, Oldham, and Bennett (2010) agree that moving online was difficult and problematic for students, teachers and
not only for them. Students and parents were nervous because of assessment as well and online exams raised question of
how well test structure, anxiety or other emotions were generalized from the classroom to an online setting. Of course,
not every institution was ready to deal with online teaching straightaway and the lack of awareness was and still is one
of the biggest issues in transitioning to an online examination system. Educational administrators are not aware of the
availability of online platforms for hosting exams. Sarrairih and Ilyas (2013) mention that an online exam system is
capable of hosting low and high-stakes exams with ease. Educators are also concerned about invigilation and, therefore,
the credibility of such exams.

2. Literature review

The pandemic situation (COVID-19) which the world faced in 2020 caused lots of changes in every field and also
made transformations in education. Everyone agrees that education plays a huge role in the development process of
the society. Teachers, students, school or university administrators and all people, who were involved in this field, even
parents needed to change their daily lives and continue their studies online.

Assessment is an important part of teaching and learning process and for successful teaching it is really necessary
to describe, gather or quantify information about students’ performance. As Rovai (2000) mentions, knowing about
students’ progress and assessing their needs helps us plan a better, more student-oriented lesson and to reach our goals
at the end of each semester. It does not matter what kind of learning we have, it is traditional or not, assessment is an
integral part of this process in both environments.
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Assessment helps us to identify our classroom needs and also to identify our students’ strengths and areas that need
improvement; if we choose a test for assessment then we should take into consideration test content, length, and type,
as well as students’ age, past experience, and background knowledge and lots of facts that create a whole for students’
performance. All those factors are especially sensitive when we face online testing, because in this case parents, teachers
and students themselves are interested how tests are administered online, what indicators raise their reputation, make
them secure and useful. Larsen, Mikucionis and Nielsen (2004) say that the goal of testing is to gain confidence in
a physical computer based system, even if this kind of situation is not familiar for learners, they should express our
knowledge as much as possible, because active knowledge is the one that is used outside of the classroom.

Interest and need of online platforms rose especially after COVID-19 was announced as pandemic, so lots of people
were willing to understand their correct usage not to fail while teaching online. International tests, such as TOEFL® Test,
have gained a remarkable reputation during the years of secured, useful and exact testing for English language learning
and assessment, because the organizations which develop international tests are based on research and they all take into
consideration the results according to which they have to update their tests. For keeping the gained reputation an ‘Online
Proctoring Service’ was created, with up to three monitoring solutions, ranging from screen sharing to a 360° view of a
candidate workspace using even the candidates’ smartphones. This system can be used for all kinds of tests, such as high
stake exams, professional certification, etc.

2.1 Advantages of Online Testing

In the 21 century, time is valuable and everyone cares to spend time in an appropriate way to achieve their goals. In
this case, we can also mention that online testing saves time for teachers, compared with paper-based tests, and teachers
can have an immediate report for their students instead of spending lots of time on correcting the tests. It also saves
examiners’ time, as very many people can take the tests simultaneously. According to Alruwais, Wald and Wills (2018),
online testing plays a huge role in the development and adaptation process of the educational institutions. This is the
main reason why way some universities or schools have chosen online testing, to obtain develop, accurate and faster
method of students’ assessment, rather than traditional method (paper-based test).

2.2 Disadvantages of Online Testing

Some people disagree with online testing; they simply do not trust it and say that the main concern of online testing is
the strategy which is used to choose test actions. Veanes, Roy and Campbell (2006) state that if strategy and test type
is not chosen properly, it may fail to provoke behaviors of interest or take an infeasible amount of time to achieve good
performance. One of the main factors that affect students’ performance while testing them online is their motivation.
Test-taking motivation is a specific type of achievement motivation, which is an active and live process by which teachers
can have motivated or demotivated students. According to Baumert and Demmrich (2001), test-taking motivation is
assigned to the latter motivational constructs, because taking a test is a specific situation for students.

Finney, Horst, Sunder and Thelk (2009) have found a strong relationship between test-taking motivation and performance.
The latter two researchers conducted L2 empirical studies that revealed that motivated students outperformed their
unmotivated classmates by more than one-half of a standard deviation. Wise and DeMars (2005) mentioned that the
relationship between test performance and test-taking motivation could have been distorted by academic ability as a
mediator variable. Batu, Bower, Lun and Sadanand (2018) investigated and compared online tests versus paper-based
assignments using final examination scores. They divided the work into three cohorts: two cohorts were exposed to
online assignments, while one cohort was exposed to traditional assignments. Overall, the result was that exposure to
online assignments robustly leads to higher final scores, the rest were equal. They also found that while completing
online assignments, the students had a lower level of engagement and it was also shown in lower assignment completion
rates.

During the pandemic situation, when everyone needed to use online tests for assessment, their reputation, security and
usability were a huge question. But people who were in charge of this field, dealt with this problem and created lots
of online platforms that can be reliable. The lockdown also forced some companies and organizations to allow their
proctors to work remotely instead of in a supervised office.
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As online testing is a new process compared to the paper-based tests, it needs time to gain a good reputation, trust,
usability and even security. Technologies develop day by day and in several months or years we will have better-
developed online platforms for more effective online assessment.

3. Methodology

A questionnaire was used as a research tool to check what kind of attitude participants had towards taking tests online
(Appendix 1).

Using questionnaires is quite effective while conducting a research, especially if we want to reach many people in a
short period of time. The questionnaire was designed in a simple way not to confuse the respondents. The questions
were clearly formulated, which helped the respondents to analyze them in a better way. The instructions were also short
and simple.

Received data was analyzed precisely. The respondents did not write their names on the questionnaire, as it was
confidential. They were informed that their answers would be used for the article and the questionnaire was given to
them after their agreement to take part in it. Also, they were told that they were able to leave the room if they did not
feel themselves comfortable.

3.1. Methods

The questionnaire included 10 questions and it was assessed by Likert scale. Once the questionnaire was designed, to
provide its reliability, it was tested twice. Five participants were randomly chosen, the ones who did not take part in the
research after piloting this questionnaire. All of them filled the questionnaire twice with a 20-minute interval and they
showed quite homogenous answers (Appendix 2).

To check which questions in the questionnaire measure the same underlying construct, Cronbach’s alpha was used.
Cronbach’s alpha is a measure of internal consistency reliability (reference!). Cronbach’s alpha score was 0.847 > 0.8
and the significance p=0.002<0.01, which means that there is a strong correlation between the two results, the result is
statistically significant and the questionnaire is reliable.

Table 1. Test-retest results’ Cronbach’s Alpha

Correlations
WARODODY  WAROODOOZ

WAROOOO1 FPearson Carrelation 1 847"
Sig. (2-tailed) .002
N 10 10
VARDDODZ  Pearson Correlation 847" 1
Sig. (2-tailed) .002
N 10 10

¥ Correlation is significant atthe 0.01 level (2-tailed).

3.2. Background information

In 2019, when COVID-19 pandemic announced, Georgia was not an only country which had problems with online
teaching, testing or simple using online platforms for learning purposes. Universities and schools did not know how to
deal with all the difficulties faced during pandemic in Georgia. There was a risk also that not every learner would have
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equal opportunities of getting quality education because of their social and economic disparities. Installation of online
platforms, problems with audio and video were associated with modern technologies, which was crucial for teachers
to deliver a good-quality lesson. Lecturers and teachers lack that kind of experience that was a huge problem for the
administrators of educational institutions.

Now, after two years from pandemic, Georgian lecturers gained an experience how to deliver fruitful lessons online.
Different universities managed to give training sessions for lecturers and students. Also, they already experienced how
to benefit from online teaching/learning process. International organizations, such as ETS Global for example, conduct-
ed some researches and try to raise usage of online testing, persuade people all over the world that taking tests can be
valid and reliable as well.

3.3. Participants

For the research one of the English language centers in Tbilisi was chosen, which had an experience of using online tests
during the pandemic situation. First of all, the center was contacted and asked if they wanted to take part in the process
and after their confirmation a meeting was scheduled.

Before conducting this research, two experts assessed its face and content validity. Besides, 50 participants (25 boys
and 25 girls) were chosen randomly for piloting the questionnaire. The respondents were asked their age to provide
them with the consent forms if necessary. All participants were 18+ age, so there was no need to use a consent form for
parents’ confirmation. The participants were chosen according to their experience of online testing. Their experience is
really valuable and their arguments are quite interesting.

The respondents were informed about the research in advance and were told that their answers (without their names) will
be used for the data. All collected data from the participants was confidential and their names were not shown without
their permission. The respondents were strongly encouraged while completing questionnaires.

All participants were given a guarantee that their answers would be kept confidential and stay anonymous all the time,
also they were allowed to leave the room, not fill the questionnaire or not participate in the research if they did not want
to and they were welcome to leave the process any time if they feel discomfort for example.

3.4. Procedure

While investigating the validity and reliability in the development of online testing, with a help of language centre ad-
ministration email addresses of the participants were found. During this research, only those candidates were contacted,
who confirmed the participation. The questionnaire was sent to 50 people, who answered the given questions according
to their experience.

At first stage, the questionnaire was prepared and before sending it to the participants, the participants’ age was also
checked. As all of them were 18+, there was no need to fill the consent forms. Participants were given 2 days to com-
plete the questionnaire and then the data was collected. Received data was analyzed by SPSS and Chronbach Alpha was
calculated.

3.5. Results and analysis

The findings drawn from the analysis of the data collected during this research revealed that, overall, the students prefer
face-to-face testing because of many factors. As data shows, the mean for all the questions is below 3.5, so they are
negatively evaluated. However, it should be mentioned that mean, median and mode differ for the questions except Q4
and Q9, which means that the distribution is not normal and the results do not represent the real situation to much extent.

For all questions standard deviation is more than 1, which means that the level of group members’ experience is not
the same and the group is quite heterogeneous. The result also shows that online testing is characterized as various
experiences for learners.

As for the Skewness and Kurtosis, the results are between -3 — 3 for all the questions, so the difference of opinions is not
dramatic. As both, Skewness and Kurtosis are negative for Q2, Q3, Q9, Q10, the results in these cases are more often
lower than the mean.

PAGE | 25



IRCEELT | 12" International Research Conference
L 2022 on Education, Language and Literature

Question / Mean Median Mode Standard Skewness Kurtosis
Statistics Deviation

1 2.80 3 2 1.51 0.319 -1.334
2 3.04 3 4 1.40 -0.167 -1.299
3 2.98 3 4 1.33 -0.070 -1.156
4 2.84 3 3 1.28 0.130 -1.001
5 2.84 3 2 1.40 0.158 -1.273
6 2.94 3 2 1.45 0.150 -1.318
7 3.10 3 2 1.40 0.185 -1.423
8 2.90 3 2 1.37 0.236 -1.076
9 3.10 3 3 1.13 -0.027 -0.301
10 3.14 3 4 1.37 -0.163 -1.170

3.6. Discussion

In this research, the collected data and its analyses has shown that the participants have difficulties while taking tests
online, because they do not have enough experience. Compared with traditional, face-to-face testing, the students need
more time to show the same test results in online testing. We are now in an internet epoch, where everything is connected
with the internet and technologies. It is worth to mention that technologies save the teachers’ and students’ time while
teaching/learning process but they should know how to use it effectively.

Assessment is one of the most important parts of learning and student should trust the assessment system, rubrics and
teachers’ experience in it. So, as the above mentioned results showed, students need more practice to ensure that online
testing is valid and reliable, because they prefer taking tests face-to-face.

International tests, TOEFL® Test for example, gained the reputation time by time. It has the whole standard how to
administer a test and each test administrator or proctor should follow it step by step, does not matter which country
administers TOEFL® Test, because the processes are transparent and one and the same for everyone taking the
international tests. Online assessment needs time also to be more reliable and valid; students need to experience online
testing to ensure its validity.

Online learning, assessment and online teaching itself is our future and it is already difficult to imagine only face-to-face
teaching in the future, because online learning really gives students more opportunities and flexibility to attend more
training sessions, lectures and save their time for transportation for example.

4. Conclusion and Recommendations

The article briefly tells general information about online testing and online assessment during COVID-19 pandemic
situation that really changed the world. A qualitative research is done to show if students trust online testing or not.
According to the results that are given above, students mentioned that they still prefer face-to-face testing, because they
face some psychological or technical difficulties while taking tests online and also they feel uncomfortable. The article
gives important information about online testing and also the reviewed literature is quite interesting because there is
not enough knowledge and experience about online testing in the world nowadays. The article also mentions online
proctoring that is really important tool to deal with distance teaching/learning difficulties, but of course it requires
specific experience and proper knowledge. According to the research results, participants mentioned that they prefer
face-to-face testing that means that education sector needs more time, experience and knowledge to implement online
assessment in their everyday life. Online tests are developing, but they still require showing more and more validity and
reliability.

As online testing is totally new challenge for the education sector, it requires time to be practiced and also it needs more
knowledge to sharpen its proper and effective usage.

One of the most important recommendations that can be named is special training sessions for teachers and educators
to teach them how to implement online testing in their everyday studies. Training sessions should be based on practical
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points and activities; also they will help the universities or school administrators to raise perception of online testing.

To receive a good education it is quite complicated process and in this process many people are involved, students,
parents, teachers, educational administrators, etc. Recommendations should be for all of them to have positive results:

e Provide with proper literature;

e Provide with proper technologies;

e Provide with experienced staff;

e Provide with presentations and informative meetings with parents/educational administrators/rectors, etc;
e Provide with free resources for online learning (to raise dependencies of online platforms) ;

e Provide with free international tests that are reliable and trustful worldwide;

e Provide with international conferences and training sessions to help teachers to share their experience with other
teachers, outside of the country, etc.

References

Alruwais, N.W. (2018). Advantages and challenges of using e-assessment. International Journal of Information and
Education Technology, 8, 34-37.

Batu, M. B. (2018). Testing the effectiveness of online assignments in theory of finance. Journal of Education for
Business, 93, 119-127.

Baumert, J. &. Demmrich, A. (2001). Test motivation in the assessment of student skills: The effects of incentives on
motivation and performance. European Journal of Psychology of Education, 16, 441-462.

Larsen, K.G. (2004). Online testing of real-time systems using uppaal. In International Workshop on Formal Ap-
proaches to Software Testing, 3395, 79-94.

Rovai, A.P. (2000). Online and traditional assessments: What is the difference? The Internet and Higher Education, 3,
141-151.

Sarrayrih, M. A. (2013). Challenges of online exam, performances and problems for online university exam. Interna-
tional Journal of Computer Science Issues (IJCSI), 10, 439-443.

Stowell, J. R., Oldham, T. & Bennett, D. (2010). Using student response systems (“clickers”) to combat conformity
and shyness. Teaching of Psychology, 37(2), 135-140.

Thelk, A. D. (2009). Motivation matters: Using the Student Opinion Scale to make valid inferences about student per-
formance. The Journal of General Education, 129-151.

Veanes, M. R. (2006). Online testing with reinforcement learning. In Formal Approaches to Software Testing and Run-
time Verification, 240-253.

Wallace, A. (2013). International Journal of Information and Education Technology 4(4): 198-200.

Wise, S. L. (2005). Low examinee effort in low-stakes assessment: Problems and potential solutions. Educational as-
sessment, 10, 1-17.

PAGE | 27



IRCEELT | 12" International Research Conference
L 2022 on Education, Language and Literature

Appendix 1

The aim of this questionnaire is to determine the validity and reliability in the development online testing. Your answers will be analyzed and used for
an article. The questionnaire is anonymous and your answers will be confidential.

You are allowed to leave the filling process as soon as you want it.

Please mark (X) your answers in the graphs given below.

Strongly Agree=5 Agree =4  Neutral =3 Disagree = 2 Strongly Disagree = 1

Item # Strongly Agree Agree Neutral Disagree Strongly
Disagree

1 Online assessment is
reliable and valid

2 Online assessment is
comfortable for me

3 There are technical and
psychological difficulties
while taking tests online

4 Administering online tests
requires more experience
and preparation than
administering offline tests

5 | get higher scores when
taking tests face-to-face

6 It is easier to cheat while
taking tests online

7 | am fully motivated and
engaged to the test in
case of taking it online

8 | prefer taking tests
online because of familiar
environment

9 Not enough experience in
taking tests online

10 | trust online results
because they are
automatically generated
by the program
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Appendix 2

Questionnaire Results

Table A1. First questionnaire assessment:

Item / Statistics Mean
1 2
2 14
3 2.8
4 2.8
5 38
6 3
7 2.8
8 2
9 2.8
10 4
Table A2: Second questionnaire assessment:
Item / Statistics Mean
1 2.2
2 2
3 2.8
4 2.8
5 34
6 3.2
7 2.2
8 2.2
9 2.8
10 3

The results were analyzed with SPSS 21 and Chronbach Alpha was calculated.
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Abstract

In the wake of the COVID-19 pandemic, Engineering departments at the Durban University of Technology had to
quickly move teaching and assessment to online platforms. The primary challenge to offering assessments online, was
adapting typical engineering problems, to a format capable for use on learning management systems, such that the
academic integrity of the assessment was maintained. This paper describes the possibilities offered by the learning
management system (LMS), Moodle, to offer assessments, for Science, Technology, Engineering and Maths (STEM)
problems, such that the fundamentals are assessed, whilst maintaining academic integrity. Many of these problems are
calculation based, so specific strategies for question selection, question structure, variable randomisation and marking,
in an online environment, were utilised, and are described herein. The paper looks at assessments, used in the modules
Environmental Engineering, Fluid Mechanics 3 and Thermodynamics 4, and compares performance of students in the
on-campus and online offering of assessments to determine if the strategies employed were effective. The results show
that it is possible to format engineering assessments for offering on a LMS such as Moodle, with reasonable confidence
that they can both test students’ knowledge of calculation-based, and other question types, whilst minimising opportu-
nities for cheating.

Key words: Moodle, assessments, online, engineering education
1. Introduction

Prior to the Coronavirus (COVID-19) pandemic, online teaching, and the use of online assessments, had been growing,
both internationally [1], and in South Africa [2]. The lockdowns and campus closures instituted as part of the COVID-19
response necessitated ‘innovation on the fly’ and the need to find alternatives to traditional examinations [3]. South Africa
had one of the strictest lockdowns in the world [4, 5], making the use of online assessments, in the University sector, critical.

The Department of Mechanical Engineering at the Durban University of Technology offers a 3 year Bachelor of Engi-
neering Technology (BEngTech) degree. This programme was first offered in 2018, and prior to the pandemic, almost
all assessments were held on campus. The Learning Management System (LMS) Moodle was used, primarily as a
repository of resources for students, but the Pandemic would necessitate its use for both teaching and assessment.

Due to concerns regarding the integrity of online assessments, the departmental strategy in 2020 was, as far as possi-
ble, to provide teaching online, but to hold assessments on campus. The first semester assessments were all held in this
manner, but in the middle of the second semester examination period, government restrictions, coupled with university
directives, saw departments mandated to offer all assessments online. This decision saw little time for staff to prepare
their assessments for offering online.

The university response, for both semesters of 2021, was that all teaching and assessment, bar special circumstances
should be held online. Exemptions were granted for practical, or laboratory based components of programmes. There-
fore, a strategy for effectively offering Engineering assessments online needed development.

The author describes the strategies and techniques that were employed in the assessments of the modules Environmental
Engineering (EVLE101), Fluid Mechanics 3 (FLDM301) and Thermodynamics 4 (THRM401), and how they were op-
timised for online assessment. These modules were selected, as they had all been assessed using traditional, on campus
assessments in 2020, and using online assessments in 202 1. This allows for comparison of student performance in online
versus traditional assessments.
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2. Assessments
2.1. Online Assessments

All forms of pedagogy should be appropriate to the medium [6], and no less so with online technologies which should
allow us to transform our teaching, learning and assessment practices for the better [ 7]. The biggest challenge to the new
online learning environment, as necessitated by COVID 19, is the online assessment of the learning process [8]. Assess-
ments have always been crucial to teaching and learning, as a means to validate the achievement of learning outcomes,
but the use of online assessments, as opposed to computer-based assessments had, prior to pandemic, not been wide-
spread. Issues of validity, reliability and ease of cheating are most often cause for concern [9]. Numerous authors such
as Olt [10], Gaytan [11] and Varble [12] suggest a variety of strategies for increasing validity, and minimising cheating
in online assessments. Varble’s suggestions are summarised below.

1. 1. Select questions randomly from a questions bank for each student,

2. Reduce the average time to answer each question,

3. Allow only one attempt to take test,

4. Require completion of test once started,

5. Present one question at a time

6. Randomize questions and answer choices for each student

7. Use a lockdown browser

8. In objective test use more multiple choice understanding questions and fewer remember type questions.

9. Proctor exams with camera

10. Proctor exams with human proctor

11. Develop new questions each semester

12. Use essay questions
2.2. Theory Based Assessments
Theory based assessments, such as those used in Environmental Engineering (EVLE101), are perhaps the easiest to
structure for online assessment, with many of the strategies mentioned above, easily implementable. The four question
types best suited to these types of assessment were found to be (1) multiple choice, (2) true of false (3) matching and
(4) mini essay or (5) essay. The assessments in EVLE101, were not proctored, as the University did not have access to
such software. For this reason, particular attention was paid to structuring the assessments to reduce opportunities for
cheating. Formative assessments consisted of questions of types (1), (2) and (3), and two summative assessments were

held that consisted of all assessment types. The following strategies were employed in the offering of all assessments
for EVLE101.
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e Total time allocated to the test was kept short

e Questions of type (1), (2) & (3) were selected randomly from a large question bank

e Each question was presented on a new page

e The use question type (2) was minimised, as guessing yields a 50% chance of returning a correct answer
e Answers questions for question types (1) and (3) were presented in random order

e Questions were devised to test understanding of the material, as opposed to simple recollection of facts, to deal
with the ‘open book’ nature of the assessments. This is particularly important for questions types (4) and (5)

e Answers were only released once all students have completed the assessment
2.3 Calculation Based Assessments

Many engineering modules are assessed primarily through calculation-based problems. Questions of type (1) to (5) may
be utilised to probe students understanding of the material, but the application of engineering equations in the solution of
calculation based problems could not be done away with in the modules FLDM301 and THRM401. The major challenge
in using calculation based problems in an online environment, is that answers are very easy to share.

When, in the second semester of 2020, staff were instructed to move all assessments online, with very little notice, some
were forced to go the most simplistic route. In these instances, students were given a ‘traditional” exam paper, either
on the LMS or via email. Students then solved the problems using ‘pen and paper’ and photographed their answers and
uploaded them to the LMS, or emailed it directly to the lecturer. This scenario is far from ideal, as students could easily
share the answers amongst themselves. Strategies that were more effective needed development.

An improvement on this scenario would be where each student is given a ‘personalised’ script, utilising random vari-
ables such that questions, and answers, for each student are unique. This would reduce opportunity for cheating via the
sharing of answers. If the students were to answer using a photo of their answers, as described above, it significantly
increases the marking burden on the lecture, as a unique solution has to be calculated for every question. This was not
feasible, for the modules in question, as the class sizes were large, over 100 in many cases.

A much better solution was to use a LMS, such as Moodle, that uses random generation of variables, within the ques-
tions, followed by auto-marking thereof. Auto-marking may reduce marking time significantly, but the time required
for the preparation this type of assessment is proportionally greater. In the authors experience the total time used to set
and mark an assessment was approximately the same using this method, as compared to a traditional ‘pen and paper’
assessment. The simplest way to do this on Moodle is to provide the question, with variables inserted, followed by an
answer block. Fig. 1, shows such, where A and B are randomly generated variables, and if the student enters the sum
of A and B into the answer block, the question is automatically marked correct.
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Fig. 1. Simple Calculation Question
fA=08B=79andC=A+B

Calculate C

Answer:

This format is suitable for simple problems, or in the formative assessment of a more complex problems, such as the
checking of tutorial problems. For this type of problem, the ‘final answer’ may be entered into the block, and feedback
may be given immediately as to whether the answer is correct or not. The student may repeat the problem, until they
obtain the correct answer, and are certain that the method they employed was correct.

If an assessment is to be summative, where multiple attempts are not allowed, such as in tests and examinations, then
additional factors need to be considered. Firstly, there is a reduction in marking definition, as that no working is shown,
only the final answer. The definition may be increased by inserting more answer blocks for sub answers. For example,
in a ‘pen and paper’ a problem, a student may be required calculate the power required to drive a rotating shaft. Marks
would traditionally be allocated to the student correctly calculating the rotational speed, torque and the final answer,
power. Therefore, when setting the question online, three answer blocks could be provided, one each for speed torque
and power.

However, by increasing the definition, the possibility of ‘leading’ the student occurs. In the example above, if students
did not know that torque must be calculated before calculating power, having a block titled ‘torque’ would certainly
lead them to correct answer. This may be good practice for a formative assessment, but not for summative assessment.

Another factor is the increased effect of cascading errors in the online environment. Using the example above again, if
the student miscalculates the speed or the torque, the final answer will also be incorrect, as it is the incorporates both
speed and torque previously calculated. Whilst cascading errors often occur in traditional ‘pen and paper’ assessments,
these are often overcome by awarding ‘method marks’ to parts of the problem where the method is incorrect, but incor-
rect values have been utilised.

The Moodle formula problem format was utilised for all calculation based problems in FLDM301 and THRM401. This
format of question allows for the randomisation of variables within the question, as described earlier. It was expected
that students would still solve the problems by doing a full set of calculations on paper, and enter strategic values on the
Moodle online assessment. An example of such a problem, as used in an FLDM301 assessment, is shown in Fig. 2. In
this example, all pressure heads and velocities in the question were randomly generated. The range and intervals, of the
variables generated, were set to be substantially different, yet also to remain realistic. In this particular example, there
were 299 variations generated, far more than the number of students in the class, meaning that each student would need
to calculate unique answers.

The problem required students to calculate the velocity, and hence velocity head, at the impeller exit. This would sub-
stituted into the Bernoulli’s equation later. The question could have been set up with blocks for both the velocity and
the velocity head, but the velocity head block was excluded, as it was considered leading. Students would need to know
velocity head, was required, and correctly calculate it, in order to enter the correct value in the Bernoulli’s equation
block. This strategy had the potential of cascading errors, because if velocity were calculated incorrectly, the velocity
head entered into the Bernoulli’s equation would also be incorrect. The final answer would then also be incorrect. This
was addressed by using the grading variable and grading criteria functions on Moodle. These functions, when combined,
may be used to award student marks, if an answer is incorrect, but the student has followed the correct method
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For example, students are asked to calculate, and input, three values A, B and C, where C is the product of A and B, on
a Moodle formula question without grading variable and grading criteria functions enabled. If the students calculated B
incorrectly, they would not be awarded marks for part B and C. If the grading variable and grading criteria were utilised,
the question may be set up such that if the answer entered for C is the product of the values the entered for A and B,
whether incorrect or not, marks may be awarded.

Fig. 2. Moodle formula type problem

The peripheral velocity at the impeller exit in m/s
The velocity at the impeller exit in m/s

nter the static pressure (P;/pg) at the exit of the

ller below in m H30, not Kpa

=

This is a powerful function, as it can break the cascade of errors whilst still allowing the problem to continue, in order
to test all aspects. In this case, testing the understanding that C is the product of A and B.

When applied, to the problem in Fig. 2, part-marks were awarded if the student correctly applied Bernoulli’s equation,
even if one, or more, of its constituents were calculated incorrectly. The grading variable and grading criteria assigned
marks to the values student inputted to the final answer block, if it was correct according to the values entered in the
Bernoulli’s equation blocks (which may have been incorrect). This obviously negates the impact of cascading errors on
the problem, yet still assesses whether students can correctly resolve the Bernoulli’s equation.

Setting up the grading variable and grading criteria functions on Moodle can be quite complicated, and becomes espe-
cially difficult when using multiple variables, which cascade through complex problems. For these types of problems, it
is often simpler to split the question into multiple parts, to avoid cascading errors. Fig. 3 shows an example of a Moodle
question from a THRM401 assessment where this approach was followed.

If this approach were not used, and a student were to incorrectly calculate either the Biot or the Fourier number, all
further answers would be incorrect. By providing new values for the Biot and the Fourier numbers halfway through the
question, it is effectively split in two. This way, the first part of the question tests whether students can calculate the Biot
and Fourier numbers. The second part of the question tests, independently, if the student can utilise these numbers to
read the chart and finally calculate the temperature
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Fig. 3. Formula type problem with break
A 0.07 m diameter grapefruit that is initially at 28 °C is placed i

steady at 2°C. Assuming k = 0.

fridge that

0%and h =

Determine the temperature at the center of the grapefruit after 2.5

hours

Calculate the Biot number

Can the system be considered lumped? (Answer 1 for yes, or 0 for no)

[ ]

Calculate the Fourier number (1)

nter after the time elapsed

wer 1for yes, or 0 for no)

tions done so far, and take Bi = 1 and t = 1, the use the

3. Analysis and Results

In an ideal scenario, analysis would address: (1) were the online questions well-constructed (2) did they have an appro-
priate level of difficulty, (3) and was cheating minimised and/or eliminated. In reality it is difficult to disaggregate all the
issues without designing an experiment to test each of these against a control group. Such detailed data was not avail-
able, so instead a simpler analysis was undertaken. The aim was to give an indication, as to whether the methods em-
ployed, in converting problems to the online environment, were appropriate, using a cursory analysis of easily available
data. Any results would not be conclusive, but would give an idea as to whether the assessments were fit for purpose.

A comparison of student’s results for on-campus assessments, held for the 2020 offering of the module, versus the on-
line assessments, held for the 2021 offering was undertaken. The two main indicators considered were the mean, and the
distribution of the assessment marks. Skewness and kurtosis were included to inform on the shape of the distribution
curves. Assessment results utilised raw data, as the use of standardising techniques or grading on the curve, would ren-
der any comparison meaningless. An unpaired t test would be used to determine if there was a statistical significance
between the means.

If the mean, for online assessments was significantly higher than for the on-campus assessments, this would indicate,
simplistically, that the students found the online assessment much ‘easier’. This could be due to a variety of factors,
such as the problems were too easy for the ‘open book’ format of the online mode, or because of student cheating and/
or answer swapping. If the mean for the online assessments was significantly lower than the on-campus assessments,
this would indicate, that the students found the assessments ‘harder’. This could indicate, amongst others, poor question
construction, marking definition that was too low, a high presence of cascading errors, or insufficient preparation on the
students part.
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The ratio of the standard deviation (S1/S2) and a F test was used to determine if there was statistical difference between
the standard deviations. If the standard deviation was significantly wider, and especially so if left-skewed, this may in-
dicate that some, not all, of the students were struggling with the online assessments. This was a concern as questions
were raised as to the availability of devices and data for all students. A significant widening of the distribution could also
point towards a lack of definition in the marking, with students either doing very well, or very poorly. Cascading errors
could also be another contributing factor for some students performing poorly.

A significant narrowing of the standard deviation, could point towards a lack of definition in the marking, although in
this case it would likely be coupled with a higher mean and right-leaning skewness. The same could also be explained by
wide scale cheating If the mean and standard distribution were similar, for both the on-campus and online assessments
it indicates, simplistically, that the online assessments were adequately constructed, and dealt with the issues discussed.

3.1 Fluid Mechanics 3

In 2020 all assessments for FLDM301 were offered on-campus. The assessments comprised of three tests, one proj-
ect report and two laboratory reports. In 2021 all assessments for FLDM301 were held online, and comprised of four
tests, one project report and two laboratory reports. The tests, whether online, or on-campus, were almost exclusively
calculation based. For the online offering, questions that were traditional used in tests or exams were optimised for the
online offering. The data presented in Table I excludes the project and the laboratory reports, as by their nature, they did
not include assessment of calculation based problems. The results for each assessment were weighted, according to the
percentage to which they contributed to the final mark, and the average of these weighted results is shown.

The mean scores for the online and the off-campus tests are very similar with an approximate 2.5 percentage point
improvement. An unpaired t test returns a two-tailed P value of 0.588, which by conventional criteria is considered not
statistically significant. The mean of group 1 (M1) - the mean of group 2 (M2) = -2.49 meaning it falls within the 95%
confidence interval. The standard deviations are again similar, with a slight narrowing. Statistical analysis shows the two
sample standard deviations are equal, or of no statistical significance. The ratio of the deviations, S1/S2 = 1.21 which
is within the 95% region of acceptance and the F test = 1.4677, which is again in the 95% region of acceptance. The
skewness and kurtosis values again indicate no major differences in the shapes of the two distributions. There appears to
be no significant difference in student performance, in online assessment versus on-campus assessments, in this module.

TABLE I. FLUID MECHANICS 3

Assessment results (excluding reports)
FLDM301
Mean Std. Dev. Skewness Kurtosis
2020 65.77 % 23.66 -1.32 1.91
2021 68.26 % 19.53 -0.88 2.13

3.2 Thermodynamics IV

In 2020 all assessments for THRM401 were offered on-campus. The assessments comprised of three tests and one
tutorial submission.. In 2021 all assessments for THRM401 were held online, and again comprised of three tests and
one tutorial submission. The tests, whether online, or on-campus, were almost exclusively calculation based, and were
optimised for the online offering. The data presented in Table II excludes the tutorials, as students were given multiple
attempts, and may check their solutions, and are not considered accurately reflective of the students’ performance. The
results for each assessment were weighted, according to the percentage to which they contributed to the final mark, and
the average of these weighted results is shown.

The mean scores for the online and the off-campus tests are similar with an approximate 3.7 percentage point im-
provement. An unpaired t test returns a two-tailed P value of 0.5012, which by conventional criteria is considered not
statistically significant. The mean of group 1 (M1) - the mean of group 2 (M2) = -3.71 meaning it falls within the 95%
confidence interval. The standard deviations are again similar, with a slight narrowing. Statistical analysis shows the
two sample standard deviations are equal, or of no statistical significance. The ratio of the deviations, S1/S2 = 1.1 which
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is within the 95% region of acceptance and the F test = 1.2208, which is again in the 95% region of acceptance. The
skewness and kurtosis values again indicate no major differences in the shapes of the two distributions. There appears to
be no significant difference in student performance, in online assessment versus on-campus assessments, in this module

TABLE Il. THERMODYNAMICS IV

Assessment results
THRM401
Mean Std. Dev. Skewness Kurtosis
2020 60.91 18.43 -0.534 -0.027
2021 64.62 16.68 -0.32 0.065

3.2 Environmental Engineering

In 2020 the assessments for EVLE 101 comprised of three minor multiple choice tests, offered online and one on-cam-
pus major assessment. The major assessment comprised of multiple choice, short theory questions and a case study. The
three online tests had already been optimised to take into account the online/open-book nature of the assessments, but
the on-campus assessments were run as typical closed book assessments. In 2021 the assessment structure was similar
to 2020, but the major assessment, previously held on-campus, was split into two separate assessments, both offered
online. The structure and content of these two assessments were optimised for online offering. The data presented in
Table III compares the final results for both offerings of the module.

The mean scores for the online and the off-campus tests are very similar with an approximate 3.6 percentage point im-
provement. An unpaired t test returns a two-tailed P value of 0.0722, which by conventional criteria is considered not
quite statistically significant. M1- M2 = -3.6 meaning it falls within the 95% confidence interval

The standard deviations show with a slight narrowing. The ratio of the deviations, S1/S2 = 1.63 which is not within the
95% region of acceptance and the F test = 2.655, which is again not in the 95% region of acceptance. Although slight,
there is a statistically significant difference between the two sample standard deviations. This slight narrowing of the
standard deviation is and, the slightly decreased kurtosis, implies that the results were clustered closer around the mean,
and they were skewed slightly positive. On the whole, students did slightly better in the 2021 assessments, most proba-
bly aided by the ‘open book’ environment that all assessments were held in.

TABLE IIl. ENVIRONMENTAL ENGINEERING
Assessment results
EVLE101
Mean Std. Dev. Skewness Kurtosis
2020 69.01 % 12.5 0.01 -1.01
2021 72.61 % | 7.64 0.27 -0.44
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4. Conclusion and Further Work

The results show that it is possible to format engineering assessments for offering on a LMS such as Moodle, with rea-
sonable confidence that they can both test students’ knowledge of calculation-based, and other question types, whilst

minimising opportunities for cheating.

The calculation based assessments of THRM401 and FLDM301 saw no significant difference in student performance
between the online and on-campus offering of the various assessments. There was a slight difference in performance
between the online and on-campus offering of the theory based EVLE101. The open-book environment of the online

assessment may explain this.

It is possible to conclude that the online questions were well constructed, had an appropriate level of difficulty, and that
cheating was minimised and/or eliminated. These cannot be disaggregated, but collectively it appears that the objectives
were met, and the tests were fit for purpose. Although it would appear that cheating was either minimised or absent,
online proctoring, should nonetheless be considered by the university in order to fully secure the validity of the assess-

ments.
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Abstract:
Project and project-based teaching as an activity and method became relevant in the field of education in the early twentieth century.

Working on a project is a variety of work aimed at solving a specific problem or implementing an initiative that develops research,
creativity, collaboration, communication, and all of what we call twenty-first century skills. Development of all of these skills is
crucial in the modern world.

Project-based learning enables active and purposeful learning and is a special form of learning that motivates students.

Teaching through projects increases the potential and ability of teachers and students to gain competence, thus raising the level of

self-esteem, which is one of the most important things in the process of raising and maintaining internal motivation.

The abstract and the research describes the impact of international and national projects on the increasing and maintaining motivation
levels, how new approaches, teaching web-tools have been planned and integrated into the classroom and what role these factors
have played in motivating the school community.

Key words: Research, Projects, PBL, 21*' Century Skills, Motivation

The project, as a method is actively used in the learning process nowadays. Its actuality dates back to the 20th century. Project-based
learning is one of the most common methods of problem-based learning, and planned project-based lessons are a variety of problem-
solving work that develops research, creativity, collaboration, and communication skills.

Project-based learning is one of the most common methods of problem-based learning, and planned project-based lessons are a
variety of problem-solving work that develops research, creativity, collaboration, and communication skills.

Project-lesson is a special form of teaching that provides purposeful teaching, in which teachers and students develop a plan to work
on a jointly formulated issue, participate in problem solving, and as a result present the final product or report on a particular issue.

Working on a project will raise new issues for teachers and students that are different from the traditional learning process. Project-
based learning involves the involvement of out-of-school institutions and additional individuals in the learning process, all of which
increases the potential for competence for both parties.

The process of working on a project puts the student in the role of an active learner, where he has to deal with different types of
challenges, has to find different ways to solve the existing problem.

Project-based learning presents students as builders of their own knowledge.

The PBL is based on the Progressive Education Movement, which encompasses student-centered and experimental approaches to
education that support “deeper learning” through active exploration of real-world problems and challenges. (Pellegrino and Hilton,
2012)

Inspired by the philosophy of John Dewey, William Heard Kilpatrick developed the “Project Method”, referred to as the first model
of project-based teaching (Peterson, 1997).

Kilpatrick believed that the main key to the “project method” was to engage in activities that aroused students’ interest. Kilpatrick’s
ideas became widespread among teachers and administrators during the progressive education movement, but have since been
significantly revised.
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It is noteworthy that the new approaches focused on PBL and other students were viewed with a critical eye by scholars for whom
the traditional approach was considered highly reliable and robust.

In-depth learning is the process by which students develop 21st century skills and competencies.

This definition of “deeper learning” is consistent with the definition of the National Research Council (NRC) (Pellegrino and Hilton,
2012). 21st Century Competencies are about “transferable knowledge” and the skills to know “how, why, and when to apply that
knowledge” (Pellegrino and Hilton, 2012, p. 6)

According to the NRC, 21st century competencies are divided into three domains: cognitive, interpersonal, and intrapersonal.
Historians have found evidence that the concept of “learning projects” was developed in the 17th and 18th centuries (Knoll, 1997).

Some debate has arisen between the difference between project-based learning and problem-based learning.

PBL scholars distinguish and say that these two concepts have different histories, and also agree that problem-based learning is one
of the types of project-based learning (Larmer, 2014).

Others argue that it is important to clarify the differences between these two concepts because some project-based teaching
approaches, unlike problem-based learning, require teachers to specify the final product and provide a guiding approach to students
in creating the product. (Savery, 2000).

Recent changes in education reform may also contribute to the popularity of PBL. Education reformers and policymakers are
increasingly advocating a broader and more comprehensive vision of public education in line with PBL’s deeper learning objectives.

Proponents and researchers of PBL have long argued that technology can support the successful implementation of PBL and increase
its effectiveness (Blumenfeld et al., 1991).

Project-based teaching can be applied to any subject.
Project-based learning has many advantages:
* Project-based learning is a much more fun and exciting process for students than a traditional one.

* Project-based learning helps students to imagine different situations, to perform a variety of activities, during which time they may
find new skills, hobbies, interests, get to know themselves better.

* Students spend a variety of activities. Develop a variety of interpersonal skills. During the project, students collaborate in pairs,
groups, interview, conduct surveys, analyze collected information, and communicate with project participants.

* During project-based learning, students relate the study material to life situations.
* Learners develop creative thinking, become more creative.

* Project-based learning goes beyond the classroom and requires finding new information outside of it in a variety of situations,
which further enhances students’ visibility.

* Project-based teaching must take into account students’ interests, tastes, character, age, all of which are a prerequisite for successful
project implementation.

» The most important factor in project implementation is the evaluation of project activities, the evaluation of students. Students
should be informed in advance about the assessment rubric, it is possible for them to participate in the development of the rubrics.

* At the end of the project, the activities are summarized, the achieved results are analyzed and the created product is shared.

* The use of technology in project implementation makes project activities much more interesting and productive, the visual learning
resource helps students to perceive information and remember such information for a long time, especially the involvement of Web
2.0 tools in projects as well as in the learning process in general.

* Project-based learning develops students’ many skills, such as: observation, search, research, presentation, communication and
collaboration skills, as well as teamwork, leadership and problem-solving skills.

* If you are implementing a project with students from another school or school in another country, it makes the process of working
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on the project even more interesting for the students. Because students are given the opportunity to meet peers, make new friends.

The methodological techniques include:

e Team — Building Sessions;

e Role - Play

e Ice — Breaking and Warm — Up Sessions;
e  Energizers

e  Group Discussions;

e Debates;

e  Questioning;

e  Goal — Setting sessions;

e Brainstorming;

e  Questionnaires

Objectives

e  Getting familiarized with the PBL method

e Trying out apps and sites used in the classroom

e Becoming aware of core 21st century skills and trying activities which promote them
e  Analysing descriptors for assessing the development of the core skills in your students
e Becoming aware of different patterns of co-teaching

e Planning lessons and finding ways of implementing PBL to your context of teaching

e  Understanding advantages and disadvantages of PBL

Learning Outcomes

¢ Finding ideas of projects that can be applied in your context of teaching

e Planning a lesson / sequence of lessons with PBL

e Having a set of apps and sites useful for you and your students

e  Getting practical ideas of how to develop 21st century skills in your students which are related to using PBL
e Networking with teachers from various European countries

e Improvement of language and communication skills

e Increased capacity to cooperate on international level

PAGE | 42



IRCEELT | 12" International Research Conference
IRCEEL 2022 |on Education, Language and Literature

NFERENCES

Project-based teaching must take into account students’ interests, tastes, character, Age, all of which are a prerequisite for successful
project implementation.

One of the most important factors in project implementation is the evaluation of project activities, the evaluation of students. At
the end of the project, the activities are summarized, the achieved results are analyzed and the created product is shared.

The use of technology /web 2.0 in project implementation makes project activities much more interesting and productive.

Project-based learning develops students’ many skills, such as: Observation, search, research, presentation, communication and
collaboration skills, teamwork, leadership, problem-solving skills.

A project with students from another school or school in another country, it makes the process of working on the project even more
interesting for the students. Because students are given the opportunity to meet peers, make new friends. One of the most effective
way is to be an active teacher on eTwinning platform, where the teachers from different countries plan and perform together. This
is a place where enthusiast teachers generously share their knowledge and experience with each other. One of the most important
factors of eTwinning is a collaboration among teachers, students, schools, parents and local authorities. In eTwinning teachers
work together and organize some activities for their students. Everybody is actively engaged, they have an active role, interact,
investigate, make decisions, respect each other and learn 21% century skills. Successful projects are awarded by eTwinning Quality
Labels, they indicate that the project has reached a certain national and European standard. The European Quality Label is a second
mark of success and indicates that the project has reached a certain European standard. Huge amount of experience and such
recognition plays an important role in motivating students. For 21% century students it is also motivating to have intense connection
to technologies. As the platform is online, it is important to use different web 2.0 tools (such as www.padlet.com www.menti.com
www.storyjumper.com and etc.) This space helped the teachers and students to keep pace while being online during the pandemics,
as well.

According to my research, all of the teachers, students and parents I have questioned, have a positive attitude toward it, as the
projects are diverse, they do not get bored and develop diversely.

Projects are double effective when they are connected to real life and the students see the necessity of acquiring, they learn better
and with joy when they are involved. As John Dewy stated: “Give the pupils something to do, not something to learn and the doing
is of such a nature as to demand thinking, learning naturally results.

To make a close connection among the real life and the tasks completed in the classroom, it is productive to use PBL. Problem based
learning is generally connected to real life needs.

One of the projects performed at school was connected to bullying prevention and raising the awareness among children. It involved
almost every grade, the activities differed according to the needs and interests of the students. The other project was designed to
make the students healthier, to have healthier eating habits, to pay more attention to this subject, I also worked on media literacy,
with higher graded students, and many more, I can say that it enhanced my and my students motivation, integrating project activities
in teaching schedule promoted teaching language skills and doing activities planned for the project doubles the result of the target
subject and boosts motivation, as well.
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Can Learning Scales Provide an Antidote to ‘Curse of Knowledge’?

Professor Doctor Ekaterine Pipia, International Black Sea University
Professor Doctor Nikoloz Parjanadze, International Black Sea University

The paper introduces the concept of ‘curse of knowledge’ and analyzes how important it is for the educators
to view the clear-cut picture of their learners’ progress towards attaining the predesigned learning outcomes.
Using learning scales as a formative assessment tool in the process of diagnosing learners’ progress can
help the educators respond to their learners’ needs, requirements and demands productively. Learning scales
serve to promote learner autonomy and responsibility while enabling learners manage their learning process
independently. The presented paper outlines the practical strategies and techniques how to write and use
learning scales in a democratic, student-centered context.

Key words: ‘curse of knowledge’, learning scales, learning outcomes, assessment rubrics
Defining ‘Curse of Knowledge’

The term ‘Curse of Knowledge’ has been first coined in the book Made to Stick by Heath and Heath (2008)
and has been defined as the gap between teachers with knowledge and learners without knowledge. The gap
shows how teachers, while judging from their own perspectives, could be blind to the students’ learning
needs, requirements, wants and desires. The context of experiencing a cursed knowledge refers to a blurred
picture of the information transmission process, where teachers have wrong assumptions about their students’
learning habits and behavior patterns. The ‘Curse of Knowledge’ creates the classroom setting, where teachers
are granted the opportunity to visualize a whole picture of information, knowledge that tends to be explained

while learners can only experience and digest a tiny piece of that knowledge.
Learning Scales and Rubrics

Learning scales are formative and summative assessment tools serving to diagnose learners’ progress and
needs in the process and communicate levels of performance after the process. It is notable that learning scales
focus on what learning matters most (Rich, 2009), as the primary goal is to show learners’ progress, areas for
improvement and provide additional resources, reference materials to fill out the knowledge gap rather than

accumulating the grades only. Identifying the learning target helps teachers accelerate the learners’ progress.

Rubrics are designed for summative-minded assessment setting, where teachers and learners calculate
grades. It should be noted that rubrics do provide a clear-cut picture for teachers and students how to avoid a
subjectivity and complexity assessment. Even though the rubrics serve a purpose of reflecting over learners’
performance, they are not focused on tracking the whole learning process. According to Andrade (2010),
‘rubrics are designed to evaluate, mainly but not exclusively, the product of an activity’ (p.8) The discrepancies

between assessment rubrics and learning scales are provided in the table below.

PAGE | 46



IRCEELT | 12" International Research Conference
L 2022 on Education, Language and Literature

Table 1. Illustrating the differences between assessment rubrics and learning scales

Assessment Rubrics Learning Scales

e Focus on a variety of skills that are re- e Focus on one learning objective

lated to different standards; )
e Evaluate learning process

Evaluate a final product
* Tvaluale almal produc e Identify degrees of mastery for a learn-

e Calculate grades ing goal

The table below shows the learners’ role in their own assessment, which enables them to identify their place

on a scale and what they need to work on next.

Table 2. Examples of Rubric and Learning Scale

Rubric
D-F C B A

The learner With guidance, The learner The learner showed
Identify a showed little to | the learner independently exceptional skill at
theme(s) in | no evidence of | identified themes | recognized an identifying important
a text. being able to in texts. important theme | themes in texts.

identify a in a text.

theme in a text.

Learning Scale

—

Identify a I can skim When provided a I can recognize | I can use this skill in

theme(s) in | familiar texts theme, I can locate | important other settings,

a text, and use a list of | specific parts of themes in texts | identifying
themes to texts that help we read in this | important themes in
identify themes | develop that theme. | class. texts / experiences.
in these texts.

Source: Rich, B (2019)

As learning scales pay more attention to students’ engagement in the process of observing, monitoring,
assessing and documenting their own progress, the scales are more of a strength-based nature rather than
deficit-based (e.g. I can...). The statements in the learning scales:

e are written in present tense and use first person, which once again emphasizes the learners’ role;

e define a learning target and apply to different colors (bold), which assists learners find their learning

target, areas for improvement and plan the future steps;
¢ include the resources, which facilitates learning process.

Considering all the necessary features of the learning scales it could be pinpointed here that they serve
designing a democratic, learner-centered environment as the learners are in the center of their own learning

and assessment.
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The core concept of learning scales lies in the framework of Depth of Knowledge (DOK) developed by
Norman Webb in 1997. The main purpose of this framework is to categorize activities according to the
level of complexity in thinking. According to Francis (2017), ‘the goal of DOK is to establish the context—
the scenario, the setting, or the situation—in which students express the depth and extent of the learning’
(p.37). The following figure shows four levels of DOK from the lowest (basic recall) to the highest (extended

thinking).

Figure 1. Depth of Knowledge (DOK) Levels
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Hypothesize Differentiate
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Source: Webb, N. (2006)

The action verbs from DOK levels can help educators define clear learning targets and allow learners
measure their academic performance and progress.

Conclusion

Learning scales can provide an antidote to ‘Curse of Knowledge’. Teachers using learning scales for
assessment purposes can fill out the knowledge gap that might exist between teachers with knowledge and
learners without knowledge. Learning scales provide a whole picture of teaching and learning targets. Learning
scales as formative assessment tools are excellent visual guides to show and document learners’ progress
and achievement. Learning scales promote learner autonomy, responsibility to manage their learning and
assessment process independently, which is an essential part of democratic, student-centered teaching and

learning environment.

PAGE | 48



IRCEELT | 12" International Research Conference
IRCEEL 2022 |on Education, Language and Literature

NFERENCES

References

1. Andrade, H. (2010). Students as the definitive source of formative assessment: Academic self-assess-
ment and the self-regulation of learning. In H. J. Andrade & G. J. Cizek (Eds.), Handbook of Forma-

tive assessment. New York: Routledge.

2. Francis, E. (2017). What exactly is depth of knowledge. Retrieved on April 17, 2022 from http://edge.
ascd.org/blogpost/what-exactly-is-depth-of-knowledge-hint-its-not-a-wheel

3. Heath, C & Heath, D. (2008), Made to Stick. Random House, New York

4. Rich, B (2009), The Why, What, and How of Learning Scales, Retrieved on April 17, 2022
from https://billrichblog.blogspot.com/2019/02/the-why-what-and-how-of-learning-scales.html

5. Webb, N. (1997; 2006). Research monograph number 6: Criteria for alignment of expectations and

assessments on mathematics and science education. Washington, D.C.: CCSSO.

PAGE | 49



IRCEELT | 12" International Research Conference
L 2022 on Education, Language and Literature

Gas! Gas! A Poststructuralist Perspective on Wilfred Owen’s “Dulce et Decorum est”

Edward R. Raupp'*
Abstract

Not every war yields an abundance of eloquent writing. Even fewer produce the kind of evocative poetry that comes
down to us from the First World War, “The Great War,” that war that promised to be “The War to End All Wars.” That
is not to say that those works are new or unique, as war poetry can be traced back in literary history thousands of years,
to Enheduanna’s Lament to the Spirit of War, Li Po’s Nefarious War, to Homer’s Iliad, and, briefly, to the Psalms of
David. This study asserts the existence of a bifurcation in the reading of war poetry, a duality of intent on the parts of
the authors, at least as perceived by the readers. Some poetic narratives intend a celebration, even a glorification of war,
while others recoil from the horrors of war and create their own anti-war poetry genre. We find that this division, perhaps
more a spectrum than a distinct bipolarization, lends itself to a poststructuralist perspective, one in which the number of
meanings in a text is infinite.

Key words: Dulce et Decorum est, gas, Horace, war poetry, Wilfred Owen
1. Introduction

When the Roman poet Horace wrote that it is sweet and fitting to die for one’s country (Horace, 1997, p. 161), he could
not have known that his assertion would become a rallying cry for warmongers two millennia later. Nor could he have
known that a young military officer would turn his encomium inside out, upside down, and place it forever in the realm
of invidious lies, but that is exactly what a lieutenant in the British Army did. When Wilfred Owen wrote, “Dulce et
decorum est,” he did so in the midst of a “great war,” in which the phrase was used as chauvinistic propaganda by those
on the home front who had, in the words of fellow English poet Siegfried Sassoon (1917), no “regard the continuance
of agonies which they do not share, and which they have not sufficient imagination to realise.”

2. Literature review

Our review of the literature had its focus on Wilfred Owen’s poem “Dulce et decorum est,” in the context of the war in
which he fought and died. In order to explore the poetry in greater depth, we also reviewed the literary theories of struc-
turalism and poststructuralism. It is the latter that best informs our understanding of the text itself and the turbulence
that it caused as it excoriated the concept of Horace, that it is “sweet and fitting” to die for one’s country. In the process
of reviewing the literature of the poem and other war poets, we discovered a rich vein of pro-war poetry which bears
greater investigation (Daniels, 2021; Deutsch, 2012).

2.1. While both Owen and Sassoon have been extensively anthologized (Featherstone, 1995; Ferguson, 2014; Hollander,
1999; Stallworthy, 2015), relatively little of their poems have been analyzed using the approaches of modern literary
theory (Barry, 2017). One notable exception is the criticism of Benz (2018). Benz points out that “Dulce et Decorum
Est,” the poem under study here, “has not received the close scrutiny it deserves, particularly in terms of its linguistic
and rhetorical features” (p. 1). Benz also notes the “Declaration” by Siegfried Sassoon, “a 236-word protest against what
he considered an ‘evil and unjust war,”” which “caused a volatile reaction among authorities, both civilian and military.”
Benz notes that the Owen poem “makes a case every bit as rhetorically powerful as Sassoon’s ‘Declaration’” (p. 2).

Bartel (1972) and Bouyssou (1982) make clear Owen’s knowledge of the Bible and his ability to turn that sacred text
against the pro-war argument. Bartel’s analysis of “The Parable of the Old Man and the Young” parodies the myth of
Abraham’s near sacrifice of his only son Isaac in Genesis 22. Bartel also brings to our attention a less well-known poem
in which Owen takes on the admonition of Jesus in John 15:13 that “Greater love hath no man than this, that he lay
down his life for his friends.” Owen clearly sees the irony here in laying down one’s life for the love of his friends and
the glory of dying for one’s country.

1 Faculty of Humanities, Gori State Teaching University, Georgia
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2.2. In exploring the literary theories of structuralism and poststructuralism, we went to the source material, the writ-
ings of Roland Barthes, Jacques Derrida (Watkin, 2017), and others who developed those theories and explained their
nuances and the values of examining a text from those perspectives. From a poststructuralist perspective, there is no
better source than “The Death of the Author” (Barthes, 1977) as a way of approaching the Owen poem. The number of
meanings is infinite. The author is long gone. We can never know all that influenced Owen as he wrote the poem, nor
can we even begin to know the infinite number of ways the poem’s readers will interpret it. In any event, Barthes writes,
“It is language which speaks, not the author” (p. 2). “Once the author is gone, the claim to ‘decipher” a text becomes
quite useless” (p. 5).

3. Methodology

This study used four methods of literary research, following the recommendations of Altick & Fenstermaker (1993);
Correa & Owens (2010); and Griffin (2016).

3.1. methods. In addition to a broad review of the literature of war poetry in general and the poetry of World War I, the
study engaged selected material with close reading, structuralist analysis, and poststructuralist perspective.

3.2. background information. There is abundant material regarding war poetry, World War I, and both the pro-war
writers, e.g., Jessie Pope, (1915) and the anti-war writers, including Wilfred Owen and Siegfried Sassoon, as well as
Rupert Brooke (Clarke, 2013), and others. Pope was a “staunch supporter of the Allied war effort” who authored the
agitprop ballad, “The Lads of the Maple Leaf” in 1915 (Araujo, p. 326). Indeed, it may have been Pope’s jingoistic poem
that compelled Owen to write one “of the most scathing indictments of the war.”

For this study, however, we reached back into the mists of history for early war poetry that may inform our understand-
ing of the universality of anti-war passions in time and space.

3.3. early war poetry. Preceding Homer (2007), scholars have found what is thought to be the earliest recorded war
poetry, by Enheduanna, a Sumerian priestess. In about 2300 BCE, she railed against war, writing:

You are blood rushing down a mountain,
Spirit of hate, greed and anger,
dominator of heaven and earth! (Craven, 2018)

In China, Li Po “raged against battles he viewed as brutal and absurd. ‘Nefarious War,” written in 750 AD, reads like a
modern-day protest poem:”

men are scattered and smeared over the desert grass,
And the generals have accomplished nothing. (Craven, 2018)

3.4. poetry of World War 1. Rudyard Kipling (2011) may be one of the best-known poets of the late 19th and
early 20th centuries. Before September 27, 1915, Kipling was an ardent supporter of any war in which Brit-
ain involved itself. But on that day, in France, his only son was shot and killed (Flothow, 2007), and Kipling
found he could no longer write persuasively in support of his nation’s wars. Instead, he took up the cause against
war and for those young men who were lucky enough to survive, as in his “Tommy” (Kipling Society, 2022):
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I went into a public ‘ouse to get a pint o’ beer,

The publican ‘e up an’ sez, “ We serve no red-coats here.”

The girls be’ind the bar they laughed an’ giggled fit to die,

I outs into the street again an’ to myself sez I:

O it’s Tommy this, an’ Tommy that, an’ *“ Tommy, go away”

But it’s “ Thank you, Mister Atkins,” when the band begins to play
The band begins to play, my boys, the band begins to play,

O it’s “ Thank you, Mister Atkins,” when the band begins to play.

I went into a theatre as sober as could be,

They gave a drunk civilian room, but ‘adn’t none for me;

They sent me to the gallery or round the music-"alls,

But when it comes to fightin’, Lord! they’ll shove me in the stalls!
For it’s Tommy this, an’ Tommy that, an’ “ Tommy, wait outside “;
But it’s “ Special train for Atkins “ when the trooper’s on the tide
The troopship’s on the tide, my boys, the troopship’s on the tide,
O it’s “ Special train for Atkins “ when the trooper’s on the tide.
Yes, makin’ mock o’ uniforms that guard you while you sleep

Is cheaper than them uniforms, an’ they’re starvation cheap.

An’ hustlin’ drunken soldiers when they’re goin’ large a bit

Is five times better business than paradin’ in full kit.

Then it’s Tommy this, an’ Tommy that, an’ Tommy, ‘ow’s yer soul?
But it’s “Thin red line of ’eroes” when the drums begin to roll

The drums begin to roll, my boys, the drums begin to roll,

O it’s “ Thin red line of ‘eroes, “ when the drums begin to roll.

We aren’t no thin red ‘eroes, nor we aren’t no blackguards too,
But single men in barricks, most remarkable like you;
An’ if sometimes our conduck isn’t all your fancy paints,

Why, single men in barricks don’t grow into plaster saints;
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While it’s Tommy this, an’ Tommy that, an’ Tommy, fall be’ind,”
But it’s “Please to walk in front, sir,” when there’s trouble in the wind
There’s trouble in the wind, my boys, there’s trouble in the wind,

O it’s “Please to walk in front, sir,” when there’s trouble in the wind.

You talk o’ better food for us, an’ schools, an’ fires, an”’ all:

We’ll wait for extry rations if you treat us rational.

Don’t mess about the cook-room slops, but prove it to our face
The Widow’s Uniform is not the soldier-man’s disgrace.

For it’s Tommy this, an’ Tommy that, an’ Chuck him out, the brute! *
But it’s ““ Saviour of ‘is country ““ when the guns begin to shoot;

An’ it’s Tommy this, an’ Tommy that, an’ anything you please;

An ‘Tommy ain’t a bloomin’ fool - you bet that Tommy sees!

3.5. results and analysis

Bent double, like old beggars under sacks,

Knock-kneed, coughing like hags, we cursed through sludge,
Till on the haunting flares we turned our backs,

And towards our distant rest began to trudge.

Men marched asleep. Many had lost their boots,

But limped on, blood-shod. All went lame; all blind;

Drunk with fatigue; deaf even to the hoots

Of gas-shells dropping softly behind.

Gas! GAS! Quick, boys!—An ecstasy of fumbling
Fitting the clumsy helmets just in time,

But someone still was yelling out and stumbling

The unit of analysis for this study is Wilfred Own’s decidedly anti-war and highly provocative poem, “Dulce et Deco-
rum est” (Walter, 2006, pp. 141-142). Given the breadth of war poetry throughout the ages, and the many books and
scholarly articles on the poetry of World War 1, it seemed appropriate to narrow the focus to one poem. The selection of
this poem was not difficult, as it has been anthologized in the most notable collections of war poetry and as it offers the
most striking imagery of the genre.
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And flound’ring like a man in fire or lime.—
Dim through the misty panes and thick green light,

As under a green sea, [ saw him drowning.

In all my dreams before my helpless sight,

He plunges at me, guttering, choking, drowning.

If in some smothering dreams, you too could pace
Behind the wagon that we flung him in,

And watch the white eyes writhing in his face,
His hanging face, like a devil’s sick of sin;

If you could hear, at every jolt, the blood

Come gargling from the froth-corrupted lungs,
Obscene as cancer, bitter as the cud

Of vile, incurable sores on innocent tongues,—
My friend, you would not tell with such high zest
To children ardent for some desperate glory,

The old Lie: Dulce et decorum est

Pro patria mori.

We analyze this poem in juxtaposition to Owen’s other much admired anti-war poem, “Anthem for Doomed Youth”
(Stallworthy, 2015, p. 204). Owen uses a full range of poetic techniques to describe as much as may be possible the
sounds of battle.

What passing-bells for these who die as cattle?
— Only the monstrous anger of the guns.
Only the stuttering rifles’ rapid rattle

Can patter out their hasty orisons.

No mockeries now for them; no prayers nor bells;
Nor any voice of mourning save the choirs,—

The shrill, demented choirs of wailing shells;

And bugles calling for them from sad shires.
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What candles may be held to speed them all?
Not in the hands of boys, but in their eyes
Shall shine the holy glimmers of goodbyes.
The pallor of girls’ brows shall be their pall;
Their flowers the tenderness of patient minds,
And each slow dusk a drawing-down of blinds.

What we did in this study was to analyze Wilfred Owen’s war poem from a Poststructuralist perspective. But
first, we needed to understand Structuralism, the literary theory developed by Ferdinand de Saussure (2001), the father
of linguistics (Culler, 1986). Saussure looked at a text in terms of its structure. How did the elements of the text fit to-
gether? A sign consists of a signifier, like the word TREE, and the thing that it signifies. A tree in nature. A sign may be
a symbol, something that might remind us of a tree, or an icon, a realistic picture of the tree, or an index, words that look
nothing like a tree but are used to describe the characteristics of a tree.

Jacques Derrida took exception to several aspects of structuralism. While structuralism asserts an underlying
objective reality, Derrida rejects the idea that a text has any one meaning. There is in a text a radical uncertainty; i.e., we
can never know with certainty either what the author intended or what the author did not intend. Roland Barthes, in his
seminal article, “The Death of the Author” (Barthes, 1977), separates the author, and whatever meaning the author might
have implied, from the infinite number of meanings that readers might infer. The author implies. The reader infers. The
text is all that matters. There is nothing outside the text, no objective reality, no single truth. “It will always be impossible
to know, for the good reason that all writing is itself this special voice, consisting of several indiscernible voices, and that
literature is precisely the invention of this voice, to which we cannot assign a specific origin.” Have we not all had the
experience of reading something at age 10 and reading it again some years later and seeing something quite different?

From a poststructuralist perspective, we suggest two new terms for literary analysis. Duality of implication
refers to two opposite intentions on the parts of the authors. For example, we have Jessie Pope, an English poet who
glorifies war, its uniforms, its music, its parades. The slogan of this pro-war stand is “My country, right or wrong.” The
mothers and wives say to their sons and husbands, GO! Go to the front. Go to the battle. If you die, it will be in a good
cause. The other side of the duality of implication proclaims that War is hell. Poets like Wilfred Owen and Siegfried Sas-
soon are having none of it. They have fought. They know what war is. They write poems with an anti-war implication.
Carol Bly, a strong anti-war advocate, wrote, “No work of literature is the product of only one or two conscious ideas.
A story — or poem — is mysteriously dense of meaning” (Bly, 2022).

The author implies. The reader infers. Poststructuralism sees a “multiplicity of inference.” Each reader will infer
a meaning or set of meanings drawn from that reader’s experiences. One reader might imply from a text a jingoistic
meaning (Cunningham, 1983). Synonyms for jingoism are chauvinism, fascism, isolationism, xenophobia, and superpa-
triotism. Jingoism is the feelings and beliefs of people who think that their country is always right and who are in favor
of aggressive acts against other countries. In the Chris Rock movie Head of State, one of these people says, “God bless
America and no place else.” The word comes from the British imperialist song, “We don’t want to fight, but by jingo,
if we do, we’ve got the men and coin and ships and guns to see it through and through and through” (NLI, 1914). War
poetry contains that multiplicity of inference. Jessie Pope, the pro-war poet, never saw combat. Siegfried Sassoon and
Wilfred Owen saw combat. They lived combat. They were both wounded. Pope, Sassoon, and Owen would infer dif-
ferent meanings from a text on war. Structuralists look for meaning in a text. Poststructuralists see an array of opposite
meanings, of opposite inferences. On the one hand, the Jessie Popes would see the nation, honor, valor, righteousness of
the cause, and ultimate conquest. On the other hand, the Sassoons and Owens see death, destruction loss, a prolongation,
and evil.
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Looking for meaning of Wilfred Owen’s poem, we can use structuralism and post structuralism. From a struc-
turalist perspective, we see the poem itself as the signifier and war is the signified, and war is objectively true in the
poem. Recall the word tree is a signifier and the tree itself is the thing that is signified. Another model might be more
familiar. The phrase “I’m lovin’ it” is a signifier. The McDonald’s restaurant is what the signifier evokes. Together, the
signifier and the signified comprise the sign that conveys meaning. The sign may be one of three things: It can be a
symbol, which may or may not look like the thing that is signified. The sign could be an icon, which does look like the
thing that is signified. Or the sign could be an index, for example, a word that relates to the signified. So, what do we see
from the poststructuralist perspective? The poem is the signifier, but there is no signified, and there is no objective truth.
We find it useful to reduce the poststructuralist perspective to an equation.

e o
Meaning = Z X; Z X
J

[}

Where
Meaning is the inferences of the readers of a text
x. is the ith reader of the text.
X, is the jth encounter of the text by the ith reader

There is assumed to be an infinite number of readers of a text. It is further assumed that each reader will read the
text an infinite number of times. The interpretation of the equation is that the number of meanings is infinite. We created
this equation to show that the Meaning of a text is the sum of all readers, from one to infinity times the sum of the dif-
ferent encounters that each reader has with the text, from one to infinity. “It is language which speaks, not the author”
(Barthes, 1977, p. 2). It is not Shakespeare who speaks to us; Shakespeare is dead. It is Sonnet 18 that speaks to us. It
lives. Or as Barthes puts it, “Linguistically, the author is never anything more than the [person] who writes, just as I is
no more than the [person] who says I: language knows a “subject,” not a “person,” and this subject, void outside of the
very utterance which defines it, suffices to make language “work,” that is, to exhaust it” (Barthes, 1977, p. 3).

So back to the substance of the text. Dulce et decorum est Pro patria mori. It is sweet and fitting to die for the
homeland. Well, that’s one way of looking at it. But Owen was there. It wasn’t at all sweet. Sorry, Horace. The key to
unlocking the door to multiple meanings is in the first two words: Gas! Gas! That’s the signifier. One attempt at iden-
tifying the signified, from a structuralist perspective, is the choking soldier. So, we have the sign. It’s the signifier plus
the signified. But is the sign a symbol, an icon, or an index? I might like to think it’s an icon, the poisonous fog of war.
But the poststructuralist perspective is that it could be any of these things. It’s up to the reader. The meaning no longer
belongs to Wilfred Owen. He’s dead. He died a week before the Armistice in November 2018. The meaning belongs to
you...and to me.

We are unable to discover in the literature much of Owen’s religious beliefs, which might have informed our
understanding of the implications of the poem. What we do know is that he makes frequent references to the Bible. He
uses the Bible extensively. For example, his short poem “The Parable of the Old Man and the Young” is an unmistakable
parallel to his anti-war poetry. Abraham, in Genesis 22, is willing to sacrifice his only son, Isaac, “for a burnt offering,”
in obedience to his God, whom Owen characterizes as a “war lord whose pride causes him to slay his son and half the
youth of Europe as well” (Bartel, 1972, p. 36). When an angel points to a ram “caught in a thicket by its horns,” the angel
tells Abraham to sacrifice the ram instead of his son: “But the old man would not so, but slew his son, And half the seed
of Europe, one by one” (p. 38). We see in “The Parable” Owen’s contempt for the old prideful war lords who slavishly
follow their pride with terrible consequences not for themselves but for the youth who are fraudulently lured by rhetoric
to their deaths in wars the causes of which they could not understand.
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3.6. Discussion

This investigation reveals the value of applied literary theory. It is one thing to understand the theory—and that in itself
may not be easy—but it is another thing to apply that theory to any specific text, and even more challenging when that
text is a poem. A poem by its nature is already highly compacted, dense, and encoded. The informed reader has the chal-
lenge, the opportunity, and the gratification of discovering what lies behind, under, and beside the text. A poststructural-
ist perspective of any poem, including the poem that is the subject of this study, not only helps to discover those hidden
treasures but to consider questions about the world in which we live and to raise new questions in a perpetual quest for
meaning. Those of us who have known war, who have felt its touch, have seen its carnage, take away from Owen’s poem
meanings that can never be shared directly with others who have not known war.

4. Conclusion and Recommendations

The study concludes with four observations. First the poem has what we decided to call a “duality of implication.” Au-
thors of war poetry are either pro-war or anti-war, depending on a myriad of factors that impact their outlook. Second, it
also has a “multiplicity of inference.” Readers will infer different meanings, again depending on the factors that influence
their thinking as they encounter the text for the first time or subsequent times, Third, we affirm that poststructuralism
adds value to the analysis of the poem. We come, with Barthes and Derrida, to see that there is not one unifying objective
truth underlying any given text. And fourth, we suggest that more poems need to be analyzed using a poststructuralist
perspective. This requires that students of English language and literature take a full-semester course in literary theory.
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Abstract

International student mobility is assumed as an important indicator for the degree of internationalization
of higher education institutions. Globally ranked universities do aspire to provide meaningful international
experiences and offer various student services to make international students’ campus and university life
memorable. Each university management clearly realizes that international students are key drivers for the
future enrollments. They spread the name of the university across the world, opening it up for increased
revenues, diversity, and windows of success. Thus, international students’ satisfaction is essential for the
university’s leadership and management. The study tried to identify international students’ overall satisfaction
at five Georgian higher education institutions. What measures university management applied to attract and
retain them, how they are supported at pre and during study period and whether their expectations have been
proved or not. As a consequence, quantitative research was delivered to the specific group of (international)
students at five higher education institutions in Georgia. The study revealed, external factors such as safety
of the country, low terrorism and criminal rate, not high tuition fee and cost of living or flying, closeness to
Europe makes the small country in the Caucasian Region attractive for the international students. On the other
hand, internal factors like western-styled higher education model, quality of education and qualified academic
staff increases competitiveness between universities locally and internationally. As for the weaknesses, oversea

students named lack of scholarship opportunities and temporary jobs possibilities during the study period.

Keywords: International students, higher education institution, international students’satisfaction

Introduction

Georgia declared his aspiration to become a competitive member of developed countries’ large families very
soon after the collapse of the Soviet Union. The country has overcome tremendous obstacles to make transfor-
mation from closed to open, education-based society. Mass reforms and support of international cooperation
has led Georgia to strengthen the education sector, bring modern understanding, knowledge, standards, and
methodologies and raise contemporary human capital for the further development opportunities of the country
(Chitashvili & Glonti, 2007).
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After joining the Bologna Process and becoming the member of the European Higher Education Area (EHEA),
the country managed to modernize its HE system, by introducing three-cycle degree programmes, establishing
the quality assurance offices at universities, implementing regulations corresponding to the Bologna require-
ments, introducing European Credit Transfer and Accumulation System (ECTS) and etc. (Lezhava, 2016).
The reform envisaged introduction of innovative education standards, textbooks, and curriculum, teaching and
learning methods. Moreover, investment in research and international cooperation was promoted. Accepted
standards and overall measures decided on governmental level served to on the one hand raise competitive
and innovative thinking youth and on the other hand make Georgia attractive study destinations for the inter-
national students (Zhvania, 2016). The internationalization agenda was essential for the country to overcome
all the challenges and obstacles inherited by the Soviet time. Alignment with the Western higher education and
modernization of the Georgian HE system was the only way to raise a civic-minded, knowledge-based society

and not the society which is accustomed to work in the planned economy (Nastase, 2020).

While integration into the European Union is one of the main priorities for the Georgian government, interna-
tionalization and student mobility at HEIs became even more essential. International mobility is of two kind
movement: from a native country abroad and vice versa (Chokheli & Alphenidze, 2015). Intensity of both
kinds of mobility is a major goal of the Bologna Process. Staff and student mobility have been intensified in
Georgia since 2005. In the framework of ERASMUS+, DAAD, Fulbright Foreign Student Program (USA),
Georgian French University and etc. hundreds of students and academic or administrative staff have been giv-

en the opportunity to study in various European and US HElIs.

Data of the outbound Georgian students has not been fluctuating much, while the number of international
students has increased from 2010 till nowadays. Georgia hosted nearly 3000 oversea students in 2013 (Pipia,
2017). In 2016 the number of foreign students exceeded six thousand and by 2019, already 12 945 foreign
students studied in Georgia (Nastase, 2020). “This fact could be explained through a great increase in English
programs and consequently, stress the improving quality of education” (Pipia, 2017). The previous stud-
ies (Gurchiani, 2020) (Peranidze, 2020) (Zhvania, 2016) revealed, the country is attractive for international
students for several factors: diploma recognition, international reputation of HEIs, not high tuition fee, En-
glish-instructed academic programs, quality of education, safety of the country, not expensive living and travel
costs. Nevertheless, the same studies also identified hindering factors recommending the universities and pol-
icy makers to be eliminated. Lack of English-instructed and internationally recognized education programmes
(besides medicine and other health related educational programmes), crucial lack of dormitories and student
life management chances for the oversea students before arriving in the country, not rich extracurricular, ca-

reer development, student supporting services and etc.
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Although the country has undertaken a mess of reforms in the higher education (HE) sector and has been
steadily trying to modernize teaching and learning processes at HEIs in Georgia, still the Georgian HE system
needs to gain prestige and trust from the developed countries in order to become a provider of horizontal
mobility (from developed to developed countries) (Pipia, 2017). As nowadays the country is attracting stu-
dents from neighboring, developing countries and is a provider of vertical mobility (from underdeveloped/
developing to developed countries) (ibid). Majority of incoming students are from India, Iran, Iraq, Nigeria,
Azerbaijan, Turkey, Russia and Israel (Zhvania, 2016). Health and welfare programs are the most popular
among international students in Georgia. Tbilisi State Medical University, followed by New Vision University
and University of Georgia are the most attractive institutions for oversea students (Peranidze, 2020). All these
HEIs offer medical programs and together account 42% of the total number of international students (ibid). As
Georgia is not like China, India or Turkey to make a breakthrough in a very short period, the country needs
much more time to gain international reputation and trust, thus robust and consistent development strategy is
vital (Zhvania, 2016). Nevertheless, if we compare 2010/2012 international market share to 2019/2020, the in-
crease of Indian students at Georgian HEIs becomes visible. Nearly ten years ago foreign students from Azer-
baijan were leading, while Indian students were legging behind (Gabrichidze, 2015). Leadership of Georgian
HEIs and especially medical school leaders’ work on the marketing strategies to attract and retain international
students from India, Iraq, Sri-Lanka, etc. They clearly understand that international student mobility is one of
the most important indicators of internationalization of HE in Georgia and mostly they realize financial bene-

fits accumulated from the inbound students.

Research Methodology and Methods

Quantitative research was delivered to the specific group of (international) students at five higher education
institutions of Georgia. The main focus of the survey was to identify the oversea students’ overall satisfaction
and what measures university management applied to attract and retain them, how were they supported at pre
and during study period and weather their expectations seemed proved or not. If the management took into

account their complaints and problems and how they were solved.

The questionnaire was sent to all the active international students at five universities under the research. 246
active foreign students participated in the research. 196 filled google form questionnaire via internet and
54 filled it by pen or pencil. The questionnaire consisted of 36 questions. The data was analyzed by using
SPSS platform in order to calculate mean, median, mode and standard deviation. All these measurements
are central parts of statistics. Mean is average value. Median is a middle value in statistics. Mode represents
most frequently repeated value. Standard deviation shows how much the data deviates from mean. Albeit,
sometimes there was no need to represent all the types of measurements and performance of the quantity
of the participants created the overall concept of the data. In order to ensure the anonymity of the HEIs,

they were randomly labeled as: Geo Edu N 1, 2, 3, 4 and 5. As for the students, they remained anonymous.

PAGE | 62



IRCEELT

IRGEEL

NFERENC

2022

ES

12% International Research Conference

on Education, Language and Literature

Nevertheless, before sending the questionnaire the participants were informed that their participation was

voluntary guaranteed by the anonymity. They were also given permission to be dropped out if they did not like

the questions.

The first table represents number of participants according to the universities under the study (fable 1). Majority
of them are from the Geo Uni N 1 (30%) and Geo Uni N 2 (38%). International students of the Geo Uni N 4
and 5 expressed very little interest in participation (7 % and 8 %).

Higher Education Institution
Answer Frequency Percent Valid Percent |Cumulative Percent|
Geo Edu N1 75 30.5 30.5 30.5
Geo Edu N2 94 38.2 38.2 68.7
Valid |Geo Edu N3 39 15.9 15.9 84.6
Geo Edu N4 18 7.3 7.3 91.9
Geo Edu N5 20 8.1 8.1 100.0
Total 246 100.0 100.0
Missing 0

Table 1 Higher Education Institution

More than 96% of the research participants as it was expected are studying on the bachelor’s level (including

6-years Medical Doctor educational program) (fable 2).

Level of Education

Answer Frequency Percent Valid Percent | Cumulative Percent
Bachelor’s 238 96.7 96.7 96.7
Master’s 6 2.4 2.4 99.2
Valid |PHD 2 0.8 0.8 100.0
Total 246 100.0 100.0
Missing 0

Table 2 Level of education

99% of the participants are medicine, dentistry and other health related educational programme students (table 3).

Educational Program
Answer Frequency | Percent | Valid Percent |Cumulative Percent
Medicine 244 99.2 99.2 99.2
Valid |Business Administration 2 0.8 0.8 100.0
Total 246 100.0 100.0
Missing 0

Table 3 Educational program

Table 4 illustrates distribution of the research participants (international students) according to the countries of

origin. Majority of them are from India (nearly 72%) and only few of them are from Lebanon (5.3 %), Israel
(5%), Nigeria (4.5%), and other countries.
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Answer Frequency Percent | Valid Percent | Cumulative Percent |
Bahrain 2 0.8 0.8 0.8
Canada 1 0.4 0.4 1.2
Dubai 2 0.8 0.8 2.0
.. |Egypt 3 1.2 1.2 3.3
Valid 15rA 176 71.5 7.5 74.8
Iran 5 2.0 2.0 76.8
Ireland 1 0.4 0.4 77.2
Israel 12 4.9 4.9 82.1
Jamaica 1 0.4 0.4 82.5
Jordan 4 1.6 1.6 84.1
Kuwait 3 1.2 1.2 85.4
Lebanon 13 53 5.3 90.7
Nigeria 11 4.5 4.5 95.1
. |Palestine 1 0.4 0.4 95.5
Valid [Gagar 2 0.8 0.8 96.3
Turkmenistan 1 0.4 0.4 96.7
UK 8 33 3.3 100.0

Total 246 100.0 100.0

Missing 0

Table 4 Country of origin

Table 5 represents the oversea students’ source of information statistics about Georgia. Majority of them

declared they found out about Georgia via internet (32%) or were influenced by friends (30%). Noteworthy,

word of mouth has always been making a positive or negative impact on the choice of the customers. Besides

friends’ advice, more than 20% highlighted that they were attracted by a positive word of mouth from a

relative, agent, representative of a university and etc.

Source of Information about Country

Answer Frequency Percent | Valid Percent| Cumulative Percent

Internet 79 32.1 32.1 32.1

Word of mouth 50 20.3 20.3 52.4

Friend’s advice 73 29.7 29.7 82.1

TV 2 0.8 0.8 82.9
Valid |Brochure 31 12.6 12.6 95.5

Education Fair 11 4.5 4.5 100.0

Total 246 100.0 100.0

Missing 0

Table 5 Source of information about country

Considering the fact that a lot of international students (32%) receive information via internet, it is undoubtedly

interesting to analyze the source of information for the foreign students about the university. Table 6 visualizes

that nearly 19% of the respondents found out information about their study destinations via internet, nearly

4% trusted the web portal “study in Georgia” and only 2 % had selected university web pages. Friend’s
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advice (33%) seems one of the most available sources of information for the oversea students. If we compare

outcomes of the table 4 and 5 concerning influence of word of mouth on the recruitment rate, we can conclude

positive feelings and memories of the graduates (33%) and mutual understanding and financial incentives for

the agents (22%) are one of the strongest tools for the HEIs to recruit the international students (totally 55%).

Source of Information about University

Answer Frequency |Percent |Valid Percent |Cumulative Percent |
Web-page of university 7 2.8 2.8 2.8
Web-portal “study in Georgia” |9 3.7 3.7 6.5
Friend’s advice 81 32.9 32.9 39.4
Education Fair 7 2.8 2.8 423
Valid |Representative of University 6 2.4 2.4 44.7
Agent 55 22.4 22.4 67.1
Brochures 32 13.0 13.0 80.1
TV 3 1.2 1.2 81.3
Internet 46 18.7 18.7 100.0
Total 246 100.0  [100.0
Missing 0

Table 6 Source of information about university

The next question was concentrated on the factors influencing on a student’s decision which university to

choose for his/her professional and educational development (zable 7). Friend’s advice (31%) as it was already

mentioned in the previous part of the quantitative analysis was highlighted in the further answers either. A

student trusts his/her counterpart concerning quality of education, moving to an unknown country, choosing

exactly the university his/her friend had graduated from and etc. As a result, the university leadership should

be concentrated on the overall satisfaction of the oversea students as the guarantee of the further sustainable

recruitment opportunities.

Factors influencing decision
Answer Frequency |Percent| Valid Percent | Cumulative Percent |
Friend’s advice 77 31.3 31.3 31.3
Quality of education 46 18.7 18.7 50.0
Tuition fee 28 11.4 11.4 61.4
Safety of the country 31 12.6 12.6 74.0
Valid (International reputation 27 11.0 11.0 85.0
Student supporting services 23 9.3 9.3 94.3
Academic programs in English 7 2.8 2.8 97.2
Living and travel costs 7 2.8 2.8 100.0
Total 246/ 100.0 100.0
Mode 1
St. deviation 2

Table 7 Factors influencing decision

The table 7 illustrates the factors making influence on a student’s choice at pre-study period. It could be

compared to the outcomes concerning major satisfaction areas during the study period (table §). Most of the

international students stress the quality of education (42%) and professionalism of the academic staft (10%)
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as the major satisfaction areas. Nevertheless, safety of the country (about 13%) and tuition fees (8.5%) appear
as one of the strongest motivators too along with the student supporting services (about 13%) and university

facilities (8%) the oversea students choose Georgia as their study destinations.

Major areas of satisfaction
Answer Frequency| Percent | Valid Percent | Cumulative Percent |
Facilities 20 8.1 8.1 8.1
Quality of teaching 103 41.9 41.9 50.0
Academic staff 23 9.3 9.3 59.3
Student supporting services 31 12.6 12.6 72.0
Valid |Extracurricular activities 4 1.6 1.6 73.6
Safety of the country 31 12.6 12.6 86.2
Living and travel costs 13 5.3 5.3 91.5
Tuition fee 21 8.5 8.5 100.0
Total 246 100.0 100.0
Mode 2
St. deviation 2

Table 8 Major areas of satisfaction

The following questions were focused on the in-depth understanding of the international students’ satisfaction

at pre study period. The ease of enrollment, support received during the admission, source of support and
orientation service received were analyzed via descriptive statistics (table 9). Ease of enrollment was described

by the students as slightly easy procedure (mean and median - 3, mode - 2). According to the statistics, a person
assisting newcomers during the enrollment process is an agent (mode 1) (appendix 1). As for the support

received during the admission process, the students are focused on receiving advice and recommendations

about accommodations and leaving in Georgia (mode 3) (appendix 2).

Descriptive Statistics
N Minimum | Maximum | Mean | Median |Mode | Std. Deviation
Variables Statistic Statistic | Statistic | Statistic | Statistic | Statistic Statistic

Ease of enrollment 246 1 5| 3.000  3.00  2.00 1.3
Source of support during enrollment 246 1 5 161 1.00 1.00 12
Support received during enrollment 246 1 5 273 300 300 1.0
Orientation service received 246 1 2 1.37 1.00 1.00 485
University regulations explained 246 1 7 133 1.00 1.00 472
Valid N (list wise) 246

Table 9 Descriptive statistics about enrollment of the international students

The research revealed, during the enrollment process the students rely on the agents’ support (fable 9). While
at study period the vector of source of support is sharply skewed. Majority of the international students rely

on a faculty’s (39%), dean’s (26%), lecturer’s (10%) assistance and only 2 % noted that they are not supported
at all (table 10.)
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Information about support service
Cumulative
Answer Frequency Percent Valid Percent Percent
Lecturer 25 10.2 10.2 10.2
Faculty 96 39.0 39.0 49.2
Dean 65 26.4 26.4 75.6
Quality assurance 9 3.7 3.7 79.3
Valid [Students’ ombudsmen 15 6.1 6.1 85.4
Students’ self-government |30 12.2 12.2 97.6
Not supported at all 6 2.4 2.4 100.0
Total 246 100.0 100.0
Missing 0

Table 10 Information about support service

Table 11 distributes results of students’ satisfaction concerning education programme, quality of teaching,
assistance in academic issues and overall student experiences. The outcomes are very much similar to each
other, as mean is approximately 3, median and mode - 3 and st. deviation 1.2. The international students under
the research are moderator satisfied with the quality of teaching, educational program and assistance concerning
academic issues. The responses are somehow controversial to the table § data where the international students
expressed satisfaction with the quality of teaching (42%) and professionalism of academic staff (10%). In
addition, 13% of the participants performed contentment with the student supporting services offered by their
universities. In general, 65% of the respondents showed their gratefulness with the academic and student

life via questionnaires. Thus, moderator satisfaction seems not fair when describing their overall educational

experience.
Statistics

Satisfaction Satisfaction Satisfaction with Satisfaction with

with educational with quality of  |overall student assistance with academic

program teaching experience issues
N |Valid 246 246 246 246

Missing 0 0 0 0

Mean 3.02 2.96 2.81 2.86
Median 3.00 3.00 3.00 3.00
Mode 3 3 3 3
Std. Deviation 1.164 1.144 1.201 1.205

Table 11 Statistics concerning the international students’ overall satisfaction

The following questions were oriented on identifying international students’ safety at and outside campus
and support by the university administration during the off campus activities (table 12). The responses were
focused on yes/no answers. Safety of the country was noted by the various scholars (Zhvania, 2016), (Lezhava,
2016), (Chokheli & Alphenidze, 2015) in literature review as one of the most important indicators to choose
Georgia as study destinations. Low terrorism and criminal rate and feeling of security are essential factors for
any person. International students feel safe at and outside campus (mean, median mode -1). Albeit, different
responses were visible in off campus support activities. Most of the oversea students (55%) declared the

administration does not support them outside the campus (median and mode — 2) (appendix 3).
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Statistics
Safety outside the Off campus support by

Safety at the campus campus university administration

N Valid 246 246 246

Missing 0 0 0

Mean 1.00 1.00 1.54

Median 1.00 1.00 2.00

Mode 1 1 2

Std. Deviation .155 318 .499

Table 12 Safety at and outside campus

Besides safety and quality of teaching, cultural and religious tolerance are essential indicators for the oversea

students. Table 13 visualizes that 90% of the international students feel cultural tolerance in Georgia.

Cultural tolerance
Frequency Percent Valid Percent Cumulative Percent
Yes 220 89.4 89.4 89.4
Valid |[No 26 10.6 10.6 100.0
Total 246 100.0 100.0
Mean 1.00
Median 1.00
Mode 1.00
St. deviation 0.308

Table 13 Cultural tolerance

Universities and colleges of the developed countries offer special courses and learning conditions to students

with disabilities. The support might be diverse: special dedication from the administration, adapted access

to premises, teaching assistance or financial aids. Providing support to students with disabilities is essential

for the leadership as it is an ethical concern for humanity and performance of delivering equal student life

opportunities. Consequently, the researcher was interested if there was a special support for students with

special needs at campus and weather the students were informed about it or not. Most of them replied they are
not sure about the issue (54%) and only 6% had heard nothing about it (figure 1).
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Supporting service for special educational need
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Figure I Supporting service for special educational need students

The most important questions were concentrated on the distribution of information about study abroad and

scholarship opportunities, multicultural activities and career development services (fable 14). The responses

were focused on yes/no answers. Mean is 1.5 and median and mode 1 supporting the statement that most

of the oversea students are informed with the study abroad opportunities, multicultural activities and career

development opportunities taking place at the university (table 14).

Study abroad Information about Information about career
opportunities multicultural activities opportunities
N Valid 246 246 246
Missing 0 0 0
Mean 1.5 1.5 1.5
Median 1.00 1.00 1.00
Mode 1 1 1
Std. Deviation .987 .847 778

Table 14 Cultural tolerance

Slightly different responses were visible when the students were asked about scholarship opportunities. More
than 46 % of the respondents noted they had no access to the scholarship opportunities while 53% replied to
have obtained information from the faculties (table 15).

Access to information about scholarship

Frequency Percent Valid Percent Cumulative Percent

Yes 115 46.7 46.7 46.7

Valid No 131 53.3 53.3 100.0
Total 246 100.0 100.0

Table 15 Access to information about scholarship
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The following questions concerned access to literature in the library and especially applying e-library resources
and services for the smartphone generation at universities. Nearly 59% of the students noted to have access to
the library and 54% - in e-library. 38% have never visited the unit while more than 43% have never used the
service of the digital library. To generalize the responses, the international students are aware about innovative

reading materials in libraries and digital resources via internet as only 3% assigned negative answer (table 16).

Access to up-to-date literature in the library
Frequency Percent Valid Percent | Cumulative Percent
Yes 145 58.9 58.9 58.9
.. | No 8 33 33 62.2
Valid
Never have visited 93 37.8 37.8 100
Total 246 100 100
St. Deviation 963
Access to up-to-date e-library
Frequency Percent Valid Percent | Cumulative Percent
Yes 133 54.1 54.1 54.1
No 7 2.8 2.8 56.9
Valid
Never have visited 106 43.1 43.1 100
Total 246 100 100
St. Deviation 982

Table 16 Access to the library and e-library

Students’ lives at colleges and universities are enriched with academic and social, cultural, sport, volunteer
work and diverse interesting activities. The international students under the research were asked about the
most important activities offered by the HEIs. Cultural (35%) and sport (29%) activities appeared the most
important extracurricular activities for the international students. Voluntary jobs (22%) are essential as a
responsible citizen is ready for civic, humanitarian or charitable activities aiming to serve society without

compensation (Figure 2). Academic related activities were essential for 13% of the participants.
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Participation in extracurricular
activities

TOTAL

MO ACTIVITIES

ACADEMICRELATED ACTIVITIES

VOLUMNTARYJOBS

CULTURALACTIVITIES

SPORTACTIVITIES

0 50 1oo 150 200 250
Academic
Sport Cultural Velunta e
F.J. . . . u related Mo activities Total
activities activities jobs o
activities
EPercentage 29% 35% 22% 13% 0.5 100%
WFreqguency 73 87 52 33 1 246

Figure 2 Participation in extracurricular activities

Universities and colleges around the world rely on the students’ satisfaction questionnaire feedback. The goal
of the surveys is to identify gaps in learning process, student services, infrastructure and etc. The management
is trying to analyze feedbacks which are based on the students’ personal experiences but these experiences
create overall student satisfaction opening door to further recruitment opportunities. The international students
were asked if they received satisfaction questionnaires from the quality assurance department or faculty.
Specifically, interesting was management’s reactions to the feedbacks (table 17). Majority of the oversea
students (62%) noted annual satisfaction surveys are constantly sent to them. 30% do not pay attention to the
questionnaires. 47% students highlighted the students’ survey feedback do not remain beyond attention. While
39% declared they are not sure if their complaints are taken into account. Noteworthy, out of 39% (not very

sure international students) 30% might be those who do not even pay attention to the questionnaires.
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Annual satisfaction surveys filled out
Frequency Percent
Valid Yes 154 62
No 17 7.5
Not sure 75 30.5
Total 246 100
St. Deviation 912
Reaction to student feedback
Frequency Percent
Valid yes 116 47
No 36 14
Not sure 93 39
Total 246 100
St. Deviation 921

Table 17Satisfaction survey filled and university management reactions to student feedback

Last questions were focused on one of the most important factors making an influence on further recruitment
activities for the universities. If they recommend the university their friends and relatives and weather, they
plan to continue to study in Georgia or not. Nearly 60% of the respondents said they are not going to continue
their educational experience in Georgia. The high percentage of refusal cannot be linked to the low quality of
education or poor student supporting services. Nearly 97% of the research participants are medicine and other
health related faculty students. Consequently, 6-years medicine and 5-years dentistry academic programs
grant the students with the degree of Medical Doctor (MD) and Doctor of Dental Medicine letting them start

and continue professional career at their own countries (Figure 3).

Plans to continue study in Georgia

alid Yes
16%

Valid Not sur guog,
25%

m Valid ves
m Valid Mo

m Valid Mot sure

Figure 3 Plans to continue study in Georgia
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Word of mouth was highlighted by the research participants as one of the strongest motivators for making
an impact on their decision either. Consequently, the oversea students are future alumni largely determining
the worldwide vector of the university reputation. The research revealed, 50% of the oversea students would
be glad to recommend his/her alma mater to friends. More than 23% are not sure, while 27 % would not

recommend the university to others (table 18).

I would recommend my university
Frequency Percent

Yes 123 50

No 67 27.2
Valid |Not sure 56 22.8

Total 246 100.0

Mean 1.50

Median 1.50

Mode 1

St. Deviation 1.4

Table 18 I would recommend my university

Conclusion

The quantitative research revealed, majority of the international students are from India. They choose medi-
cine and other health related educational programmes at Georgian universities. Quality of education, profes-
sional academic staff and supporting student services seem attractive for them. Moreover, affordable tuition
fee, low terrorism and criminal rate, cheap cost of living and travel are also one the most popular determinants,
international students choose to study in Georgia. The study also identified, ease of visa and residence related
procedures, cultural and social closeness and positive relations with local people are all those factors foreign
students mark as advantages to study at Georgia HEIs. The outcomes are similar to the results delivered by
various scholars in diverse studies (Chokheli & Alphenidze, 2015) (Gurchiani, 2020) (Lezhava, 2016) (Zh-
vania, 2016). Nevertheless, there are some weaknesses identified by the international students’ responses.
Although, they find teaching and learning process good and academic staff experienced, still some of them

would preferably think before advising friends to study in Georgia.

It is not easy to identify what activities or support the foreign students would like to receive but considering the
European experience besides all those above mentioned activities the international students are attracted by the
scholarship opportunities, homecoming events, supporting in career counseling, psycho-educational programs,
health and well-being support and childcare facilities for those who are young parents. But it is difficult to be
concentrated on a childcare and family reunion environment when most of the Georgian universities have no
dormitories and the international students are pushed to seek for the accommodations themselves. Moreover,
a lot of international students highlighted lack of scholarship and study abroad opportunities as an area of
their dissatisfaction. International atmosphere does not mean just delivering English-instructed educational

programme but also facilitating communication between foreign and local students, encouraging students to
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take initiatives and develop teams according to their interests, opportunities to explore surroundings, travel,
and be involved in sport and cultural activities. Besides, the students’ overall satisfaction, other vulnerable
issues distributed by the quantitative research should be also discussed. In the 21st century when generation
Z is the most influential group of technologies trendsetters setting online activities in shopping, banking,
voting, learning and working an informative university web-pages are essential sources of information for
the students. The Georgian universities’ web-page analysis have revealed that although they have launched
the university web-pages in English language still most of them lack in disseminating essential information
in English. For example, international students are mostly allowed to obtain information about admission
procedures, academic programs and tuition fees. There is a lack or no information about student supporting
services, extracurricular activities, and availability of dormitories, tourist destinations and off campus life for
the international students. Nowadays in the extremely competitive higher education environment international
students are attracted by the quality of education and additional on or off campus services universities are
able to offer them. While the most European countries apply official web pages delivering information about
colleges and universities operating in the country, like “Study in Lisbon”, “Study in Spain” and etc. Besides
information about the academic programs, the web pages are the paramount sources of information about
the countries, cities, tourist destinations, professional and academic programs, internships and etc. for the
students. “Study in Georgia” distributes very little information about higher education institutions, programs
and living in Georgia and is not a highly-ranked web platform for the international students. As a consequence,
minority of the respondents (3.5%) noted that their primary source of information was the platform “Study in

Georgia”.

To sum up, if the most of the international students’ express satisfaction about quality of education and aca-
demic staff. The area of their overall dissatisfaction might be related to the lack of extracurricular activities,
poor student supporting services and difficulties in finding housing (as there are no dormitories) offered by
the higher education institutions. The same notion was delivered in previous studies by one of the scholars
(Zhvania) who conducted a research in 2015/16 and identified the similar major areas of oversea students’

dissatisfaction.
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Appendix 2. Support received during enrollment
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Appendix 3. Off campus support by the university administration
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Social Nets for Developing the learning Skills

Ekaterine Topuria

Social media helps learners in the process of language acquisition. It is the way to learn through communication.

The key words: internet resource, social media, learning skills

Introduction

In recent years learning languages through social interaction is very essential .Learners can simultaneously interact
and learn. In the process while acquiring the language learners deal with the authentic texts of native speakers. These
sites help learners to learn through interaction .They can communicate talking on interesting issues and practise at the
same time. Thus it appears to be a comfortable and easy way for learning. Sitting at home even not leaving one can
easily exchange interesting and individually important information with the peer .It does not mean only exchanging the
site links or sharing news on social nets but it is a possibility of self check and evaluation. At the same time it helps to
entertain via the language communication and set up the special micro space.

We have used the descriptive and experimental method for the study. It shares the results of the case of using social
media in English language teaching .On the other hand it identifies students’ use of social media for English learning.
Five sets of questions were set up in the survey to ascertain how the mass media encourages the learners to learners
approach rather than learners to teachers. The experimenting method has served us good to clarify the qualitative as well
as the quantitative studies of the subject.

The theoretical value of the article lies in expanding of the Wagner’s theory for distinguishing the learning skills
for the language communication and its implementation using mass media sources in ESL classes.

The social aspect of the internet studies enables learners to communicate with native speakers. One can
easily encourage himself and motivate the mechanism of the self check. The language learner finds the informational
sources, videos and online chats on bias of different national-cultural background the motivating tools for language
communication. The technology is not a method and it does not make the teaching/learning process better. Technology
is even more _it is in some way an informal promoter of better formal studies of language.

In his book Tony Wagner proves that there are several needed skills which help learners master the language. These
skills are as follows:

Critical thinking and skill of problem-solving
Pace and adaptation

Initiative

Effective oral and written communication
Access and analysis of information
Curiosity and imagination

We have applied to the above mentioned classification by Wagner to identify which social nets are most popular among
English learners and how they help learners informally with formal studies of the language.

PAGE | 80



IRCEELT | 12" International Research Conference
IRCEE 2022 |on Education, Language and Literature

NFERENCES

The practical value of the study lies in identifying the most popular social net among students or collecting the
formal learning material. It is known that popular social nets are: Facebook, Instagram, YouTube and others. These are
good platforms to communicate. There are many language groups on the nets. Students exchange the needed materials
and information. YouTube is a kind of mine which encourages learners to apply to many different sources, such as
teacher tube .It combines video and audio resources, groups and blogs. It is created specially for the language learners
and has only teaching aims. Blogs and wiki are the forms for out of door language activities. They make the process of
group writing challenging and motivating.

To check how often students use and how effectively they use the media sources at language learning we applied to
the survey. We chose the B1 level students to question and identify which media sources they used and how frequently
for their formal language studies to practice vocabulary in ESL classes. We questioned 200 students. The questions
were as follows:

1.Which media sources do you use for critical thinking and skill of problem-solving?
2.How often do you apply to media sources for pace , adaptation and initiative?

3.How often do you use social media to exchange files, links or share information for effective oral and written
communication?

4.How often do you use social media with students to access and analyze information?

5.How often do you use social media with lecturers for curiosity and imagination?

sufficient
communication_Youtube

initigtive, pace, analyze information_wikis,
adaptation_wikis blogs

critical thinking and problem- curiosity and
solving_Instagram, wikis,blogs imagination_Facebook
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As the results imply the majority of students use the social media to learn the foreign language .They most
frequently use the Facebook, YouTube, wiki to get and collect the needed material and then they share. The tendency of
communication is more students to students rather than students to teachers. Thus it greatly helped learners to exchange
the active vocabulary on written as well as on audio and spoken discourse using formal as well as the informal lexical
units developing skills of effective oral and written communication, accessing and analyzing the information.

It was not a great surprise that YouTube is most frequently used means for students to collect the material. It has
been revealed as the most sufficient means for communications of learners on the bias of daily as well as monthly
average data . It develops curiosity and imagination among 50 percent of learners. Facebook is more frequently used
by female users with learning purposes rather than male users. If female users are more frequently using Instagram or
Whatsapp, male users apply to forums or blogs for developing critical thinking and problem-solving skill and analyzing
the information.. 15 percent of students use Insagram, wikis and blogs for the means of learning. 35 percent of learners
use wikis weekly and monthly developing initiative, pace and adaptation.

The mass media studies has appeared to be affective and perspective approach for self regulated studies .It has
appeared that students use the means not only for the informal communication but for the integrated approach on formal
as well as the informal bias what finally benefits the formal language learning process. The media resources should be
identified on the initial stage of the learning process to encourage the social communication, raise motivation, raise
the awareness of the language studies, to enlarge the possibility among the language learners, use the digital text and
enable learners to study in groups to share more and help each other.
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Can Global Skills be acquired in the classroom?

Ekaterine Vatsadze

Abstract.

The aim of the paper is to reveal the importance of teaching and learning global skills in the epoch of
globalization and technological blooming in the classroom. Education has nuzzled the concept of reasoning
and thinking skills in the auditorium/ classroom. Apart from ability to memorize information, students need a

broader and more global set of skills.

The term- Global skill refers to the infinitude of livening skills that students need to maneuver through the
different aspects of their real life. Global skill is quite an all-embracing term as they beseech almost every
part of a student’s life, veritably — from their studies or future career to citizenship, relationships and self-
management. Although Global Skills are not as easy to classify as other skills, such as writing, reading,

listening, speaking skills, they can be grouped into four main sets: Thinking, Learning, Working and Social.

To reach the aim, the article uses descriptive, qualitative methods. On the base of reviewing articles discussing
the issue, we may conclude that Global skills for the time being involve four main skills: thinking, learning,
working and social skills and they can be mastered in the classroom via different activities. Thinking Skills
consists of analysing information, using imagination, thinking critically, making decisions and solving
problems. It applies to mental processing and reasoning. Learning Skills apply to studying and ranges from
numeracy and literacy to learner autonomy and adaptability. Working Skills which includes communication,
collaboration, teamwork and organisation aims at employment. Social Skills are required to make a successful
relationships and to be a successful citizen. It includes developing sense of responsibility independence and,

it also challenges stereotypes and enhances cultural awareness.
Key words: global, thinking, learning, working, social skills
1. Introduction

When a term ‘global skills’ is seen or heard, it’s immediately associated with the notion of globalization
and that’s true. What is globalization and what connection does global skills have with it? Why do we
need it and how can we acquire it? These are issues that need to be discussed and solved to be a successful
not only in our life and career, but also in a big global village or community we have been creating lately.
Globalization is a process of exchanging economic, cultural and other achievements worldwide that get
countries and even continents closer. Online Cambridge dictionary defines globalization as ‘a situation in
which available goods and services, or social and cultural influences, gradually become similar in all parts of
the world’. !

1 https://dictionary.cambridge.org/dictionary/english/globalization
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2.Literature review

Ulrick Beck has played an important role in influencing debates on globalization, suggesting that an important
response to globalization has been to build and develop education and a ’knowledge society’. According to
Beck, one consequence of globalization has been the loosening, or doing away with, the practice of linking
training and education to a particular job or occupation, gearing learning instead to key qualifications that can
be widely used. He further suggests that this should be seen not only in terms of ‘flexibility’ but also in areas
such ‘as social competence, ability to work in a team, conflict resolution, understanding of other cultures,
integrated thinking and a capacity to handle uncertainties and paradoxes of secondary modernity’ (Beck, 2000
:137-8).

But it also should be noted that discussions on the purpose and nature of learning and education are also
influenced by a range of other factors, ideological, cultural and access to resources, and this in turn influences
the quality of education and learning. There is evidence from countries such as Ghana (Eten, 2015) and
Pakistan (Pasha, 2015) of engagement with different approaches to learning that recognise the impact of
globalization on skills needs and skills development. Learning in the context of globalization suggests greater
recognition of the complexity of societies and the need for skills to understand different voices and perspectives.
Globalization means working in a more flexible manner and with diverse groups of people. People around the
world are more aware of different social and cultural influences - this can be interpreted as leading to forms
of homogenisation, with the same consumer brands and influence of global icons such as from the world of
media and sport in evidence (Suarez-Orozco and Qin-Hilliard 2004). But globalization can, and does, also

lead to societies being more diverse and ever changing.

Scheunpflug (2011) reckons that learning in the school classroom, the vocational college, the university or
more informal education, needs to include an understanding of globalization and its relevance to economies,
communities and cultures. He suggests that understanding of globalization requires recognition of the
contradictory nature of factual, temporal, spatial and social dimensions. Understanding and engagement with
the forces of globalization needs to be considered by all bodies responsible for education and training. For many
people, as already suggested, global forces appear threatening to one’s way of life and identity. Globalization
can, on the other hand, open up an individual’s mindset to a vast array of different social and cultural forces.
Globalization can result in a new form of imagination, opening minds to ideas and opportunities which could

lead to a re-construction of an individual’s identity.

Bourn considers global skills to be: an ability to communicate with people from a range of social and cultural
backgrounds; an ability to work within teams of people from a range of backgrounds and countries; openness
to a range of voices and perspectives from around the world; willingness to resolve problems and seek
solutions; recognition and understanding of the importance of global forces on people’s lives; willingness to

play an active role in society at local, national and international level (Bourn, 2008).Globalization pullulated
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as a result of technical and technological development in the beginning of the 20" century. However, initially
this process had economic bearing and aimed at creating a common market and widening and simplifying
economic and trade relationship. Nowadays globalization is a vast notion and also encompasses exchange
of customs, traditions, architecture, information, ideas. Globalization offers an opportunity of getting high-
quality education and consequently well-qualified workers and citizens. Globalization sparks of tolerance and
open mindedness. Whether it appeals to people or not, its inevitable process. That’s why we need appropriate

skills not to feel ourselves like fish out of water and live meaningfully, happily and successfully.
Methods.

Due to an article format, I used descriptive, qualitative and inductive methods. On the base of scholars opinion
and my own experience which comprises more than 15 years of teaching English language to students of

different language level I came to following results
Results and discussion

1.Examples of global skills or 21% century skills are building relationship, citizenship, codes of contact,
collaborating and teamwork, communicating confidently, creative thinking, critical thinking, developing
autonomy, digital literacy, employment skills, fostering empathy, intercultural competence, leadership,
resilience, resolving conflict, self-regulation, social and emotional learning, soft skills, solving problems,
study techniques, sustainable development goals, the 4Cs, thinking skills, time management, well-being and

many more.

2. As we see the list is quite long and versatile. How can we gather them under one notion? The answer to this
question is the following common qualities: They complement language knowledge — language knowledge
itself isn’t enough. We need to have that language used in the real world outside the classroom. That’s why,
we need global skills in our teaching material. The course book Speak out, which I use very successfully with
online homework, authentic BBC Interviews and BBC Videos, is a good example of'it. Global skills are dynamic
as it evolves and changes as the world changes constantly itself. Stability means ever-shifting changes. Global
skills are characterized with empowerment as it is life- enhancing skill that improves peoples’ lives. Global
skills are future-focused. It may be focused on the near future, for example immediately after the lesson or on
a little bit further, may be moving towards a new career. Global skills are inclusive. It means that it is available
absolutely to everyone in spite of their age, nationality and level. Global skills are omnipresent, because they
can be used in almost every area of our life. They are perhaps in your courses, work as well. Global skills are
transferable. The key thing with global skills is that they can be used in more than one situation and most

importantly they can be transferred beyond the classroom into real life in a number of different environments.

3.Anincreasingly common paradigm in syllabus or curriculum design is the inclusion of ‘Global Skills’ (similar
to ‘Soft Skills” or ‘Life Skills’) alongside the conventional educational subjects taught in the classroom. The

term refers to the multitude of life-enhancing skills that learners require to navigate through the different aspects
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of their real life. It is quite an expansive term as the skills apply to almost every part of a student’s life — to their
entire world, in fact — from their studies or future career to citizenship, relationships and self-management.
Whilst Global Skills are not as easy to compartmentalize as other skills, such as ‘reading skills’ or ‘reading
for gist’, they can be grouped into four main sets: Thinking, Learning, Working and Social. However, they are
interrelated. All these skills overlap a bit. For example, skills we use at workplace can be also used in a social

setting and in a learning setting. Equally, thinking skills underpins all these areas.

So, returning to the four identified Global Skills, clarity of purpose and usage is paramount in skills. For
example, no further explanation is required to comprehend that Thinking Skills apply to mental processing
and reasoning, Learning Skills apply to studying, Working Skills apply to employment and Social Skills apply
to relationships and citizenship. This immediately makes the skills easier to place in a curriculum or to use as

the basis of a one-off lesson.

3.1 Thinking SKkills. This group relates to the skills used in mental processing and reasoning. It goes without
saying that this is a quintessential skill and will help our students to navigate the ever-changing world. Examples
of this type of skill include analysing information, using imagination, thinking critically, making decisions
and solving problems. Teachers can activate their students’ Thinking Skills with tasks such as: Brainstorm
anything and everything they know about the topic of a reading or listening before they read or listen; Read
and summarize the key points of an article and the overall attitude or viewpoint of the writer; Listen to part
of an interview and predict what the remaining content will be and/or think of interesting questions to ask the

interviewee.

3.2 Learning Skills. As the name states, these skills relate to studying; whether that’s pursuing a new interest
or following an academic path. In these contexts, useful skills range from numeracy and literacy to learner
autonomy and adaptability, and also apply to more specific knowledge like Information Communication
Technology (ICT). Learning Skills can be activated with tasks such as: Preparing a presentation with slides
and separate speaker notes and giving the presentation whilst looking at the audience; Adopting effective time
management techniques through prioritization, minimising distraction and discussing challenges with peers;
Improve reading speed by using a finger to vertically track down the lines on the page, reading ‘chunks’ of text

at one time and reading for pleasure.
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3.3 Working SKkills. Once again, the name of this group shows that these skills relate to the world of
employment. The vast majority of our students will be in employment at the time of studying or will be in
future years, so the relevance to students is immediate and great. For any field of employment, students will
benefit from skills such as collaboration, communication, organisation and teamwork. Working Skills can be
activated with tasks such as: Working together to research a specific job or industry to compare with similar
(or different) jobs and industries; Using context-appropriate language and communication strategies to initiate
and maintain conversations; Role plays involving different professional interactions and contexts, such as

consumer to customer representative, job applicant to interviewers, or employee to manager.

3.4 Social Skills This final group, like Thinking Skills, is applicable and enriching to almost all aspects
of a student’s life. Social Skills assist with self-development as well as citizenship at a local and global
level. These skills include developing independence and being responsible, and challenging stereotypes and
improving cultural awareness. Teacher can activate their students’ Social Skills with tasks such as: Explaining
and discussing environmental issues that affect the planet locally and globally; Learning about the traditional
food and eating habits of other countries and cultures; Identifying good interpersonal communication skills

and then practising these skills.

Thinking Skills and Social Skills have, arguably, a more universal application than Learning Skills and
Working Skills. Whereas the latter two skillsets apply to more specific contexts, Thinking Skills and Social
Skills are relevant and applicable to academic situations and professional environments as well as almost any

social context or social interaction. There is great dexterity and possibility with these skillsets.

Global Skills are realized by acronym TRANSFER which expresses the main goal of learning. As without
transferring knowledge acquired at educational institutions into a real life, not only global citizen, but a usual

citizen can’t be formed.

T- Thinking skills which is developed by following activities: Ask open-ended questions what can you tell
me about...; Maximizing interaction by individual, pair or class work. Give them time to think and share their
ideas with pairs and classmates. It’s a great opportunity to develop thinking skills; Use cooperative learning —
pair-group work, project, TBL (Task based learning); Extend your course book exercises by predicting flipping
and fact check.

R-Rehearsal. When we speak about global skills we should first of all consider that it refers to transfer
activities done in classroom into a real life. So a classroom is a rehearsal before the real life. It is a safe place
where students can experiment with new language, ask questions, get feedback on their successes and issues

to be improved. So this rehearsal stage is very important.

Affective filter - In addition to some objective factors, there are also some affective factors in language learning
that are like a filter which filtrates the amount of input in learners’ brains. People with high affective filter will

lower their intake whereas people with low affective filter allow more input into their language acquisition
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device. Krashen argued that people acquire second languages only if they obtain comprehensible input and if
their affective filters are low enough to allow the input ‘in’. In his theory, affect includes motivation, attitude,
anxiety, and self-confidence (1988). If a student experience negative emotions in the classroom caused by peer
pressure or negative unfriendly comments from a teacher or from low self-esteem, he or she builds a brick wall

around him and doesn’t allow the information in. His/her effective filter is very low.

N-Noticing. Some students are aware of global skills in the classroom while many aren’t. Teachers should
make them aware of it with the help of: Portfolio: blog, diary, questionnaire, social media, video; Project
work: individual or group outside the class; ‘can do’ statements: I can demonstrate collaborative work, e.g.

working on a project outside class with others;

S-Social skills which is one of four global skills are in course books in speaking tasks like introduction

greeting.

F-Future. Global skills are future focused. Envision of ‘the future self’(Ddrney 2005) has suggested a new
L2 motivation framework that takes into consideration the role of English as a world language, namely, the
L2 Motivational Self System (L2MSS). The L2MSS includes the concepts of possible selves and future self-
guides, and is comprised of the ideal L2 self and ought-to L2 self, as well as aspects of instrumentality.
Teachers should encourage students envision the future self, which could be anything and everything and
which could change over time. It can be digital skills how to log on computer, survival language for lower

level, watching a movie in English.

E-Empower —how global skills empower students for real world environments. Learning skills such as using
dictionaries, star bursting technique that requires asking more questions, seeking more understanding of an

issue empowers students with more knowledge.

R- Real Life —Destination of global skills is transferring those global skills from that rehearsal stage of the

classroom with that lovely affective filter into a real life

4. Conclusion

Global Skills are an inherent part of learning and life and therefore warrant inclusion and promotion in the
classroom. The four areas identified here —thinking, learning, working and social skills will serve to complement
and extend the academic or linguistic content of our lessons and curriculum with the help of appropriate
classroom activities. In fact, the use and development of any one of these skill sets will, in turn, contribute
to the development of the others and will therefore produce a more confident and able student — and citizen.
Global Skills offer unlimited potential for the skill holder in their present and future lives. Our overarching
aim as educators is always to facilitate learning and enable students to achieve their potential. Global Skills

will make that difference.
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An Ikigai Journey in Establishing Lifelong Learning in Educational Institutions
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Abstract

Lifelong Learning and Ikigai are two significant terms which facilitate the persistence of education and promote life-
long development. Considering the education and its power in altering the society as well as contributing to the societal
and individual development; investigating the relationship between the two concepts and education grew to be of vital
importance. Being a Japanese concept, ikigai provides individuals with the opportunity of understanding oneself and
questioning the goals and competencies that they possess. After conducting an analysis, an individual is encouraged to
complete the ikigai journey by contemplating on the ways to best benefit the society. This paper aims at analyzing the
research and studies conducted on this field. This article will also serve as the basis for further research to be carried out

on the ways to implement Lifelong Learning development in educational organizations.

Key words: lifelong learning; ikigai; educational institutions

1. Introduction

Lifelong Learning is a broad concept that may be fathomed distinctly in diverse contexts (Aspin & Chapman, 2000).
The emergence of Neoliberalism brought challenges and new responsibilities to educational institutions which lead
to quandaries that are faced in implementation process (Halliday, 2010). UNESCO (2020) published a report on the
importance of lifelong learning establishment in leading to a future-focused vision of education. In this way, lifelong
learning is viewed as a tool in shaping and leading future societies, education and individuals to an improved and
developed world. Despite having raised awareness and consensus on the necessity and urgency of implementation of
lifelong learning, there are still quandaries confronted in the establishment process (Kehm, 2015).

On the other hand, there is a Japanese concept, ikigai which is the discovery of individual’s mission in life (Garcia,
Miralles, & Cleary, 2017). Contemplating on the meaning of ikigai and definition and requirements of lifelong learning
establishments, the two terms are considered to be tightly-coupled and interrelated. There are several studies conducted
on this field in discovering the relationship of ikigai and lifelong learning which demonstrate strong correlation (Eller,
2016). Thus, educators might concentrate on the relation between lifelong learning and ikigai and maintain creativity in
the educational institutions while providing teaching/learning processes.

2. Literature review

Lifelong Learning is a broad concept which does not possess a one-size-fits-all definition that applies to all the contexts
(Aspin & Chapman, 2000). Lifelong Learning (LLL) is a purposeful learning activity which aims to enhance skills,
knowledge and competence. Thus, it could be fathomed that learners possess the control and motivation on their learning
processes by possessing internal motivation (Merriénboer, Kirschner, Paas, Sloep, & Caniéls, 2009). Mocker and Spear
(1982) state that LLL is a process where a person acquires knowledge from a diversity of programs, including her own
interests. They have also stated that there are four types of LLL: formal, nonformal, informal, and self-directed. The first
one includes school-based learning where a person is given what to learn and how to acquire. The second one stands
for learning type in which person determines what to learn but how to learn is under the control of workshop or an
institution. On informal part, another person except the leaner chooses what to learn while the learner decides how to
learn. Self-directed however, provides learners with freedom for choosing what and how to learn by themselves which is
usually done by adults. Thus, LLL is not a new concept to be introduced but there are still quandaries about establishing
the concept in educational institutions (Mocker & Spear, 1982).

1 * Department, Institution, Country

PAGE | 92



IRCEELT | 12" International Research Conference
IRCEEL 2022 |on Education, Language and Literature

NFERENCES

2.1 Why is Lifelong Learning important in current society?

People are constantly involved in learning process whether intentionally or unintentionally. Infants learn how to talk,
how to walk and how to behave by observing or by being taught. Learning process does not possess any limitations
regarding the age group that adults, teenagers, infants and children are all acquiring information by formal and informal
means. LLL, being a purposeful learning process, requiring mission, vision and action. To be able to adapt to any
changes confronted in life such as broad change forces or challenges that faced in daily life, a person must be self-
motivated to proceed (Mocker & Spear, 1982).

Lifelong Learning also serves as the tool in leading to a societal and individual development, diminishing the inequalities
in education due to the steps taken in adult learning opportunities and maintaining constant learning process (Ates &
Alsal, 2012). With the emergence of Neo-liberalism, people are provided with new responsibilities and challenges as
well as changed school systems. Education began to be considered as an economic benefit rather than a social good. Each
day the demand on one’s competences increases and the knowledge acquired during initial education becomes obsolete.
The world confronts broad changes which also effect the HEIs, requiring updates and innovations from people to stand
out from the crowd as well as to keep pace with constantly changing global job market and technology (Halliday, 2010).

In 1970s, UNESCO published a report, calling for lifelong education as part of individual, cultural, and personal
growth (2016). European Union gave primary importance for lifelong learning and presented it as a key factor for
the international competitiveness of European business and industry (Towards an Integrated Approach for Research
on Lifelong Learning, 2009). Besides, Neo-liberalism provided individuals with a responsibility to be involved in a
constant learning process with the aim of facilitating country’s economy (Halliday, 2010). Furthermore, some countries
like United States, experience different practices such as ‘expansion of classrooms to have more students, reducing the
number of special needs teachers and closing school libraries’ all done to cut costs (Ross, 2007).

Apart from the importance of Lifelong Learning in institutional and/or societal grounds, the concept plays a vital role
in one’s acquisition of critical thinking as well as improvement of communicational skills (Bohari, Jamal, & Mohamad,
2020). Considering today’s society and the global demands, Lifelong Learning also facilitates maintenance of mental
sharpness (Marjan Laal & Peyman Salamati, 2011). Thus, contemplating on the lifelong learning establishment and
discovering the ways to promote it becomes essential.

2.2 Why is Lifelong Learning Difficult to Realize?

Even though there is a consensus about the necessity of lifelong learning, there are still quandaries confronted in the
implementation process (Yilmaz & Kaygin, 2018). From an educational perspective, core values of LLL play a significant
role in establishing quality culture, fostering professional development and most importantly in teaching students sow
to learn. The information obtained in schools are at risk of becoming obsolete since most of the information updates
itself where there is not a guarantee that the content which is being taught will serve as a ramification throughout a life
time. Schools should be places where students learn how to learn instead of being taught what to learn. Otherwise, as
Sir Ken Robinson stated in one of his TED talks (2006) that unless we consider creativity as a capacity for the richness,
innovation will be devastated.

Kehm (2015) states that “Now more than ever, as centers of knowledge production and dissemination, higher education
institutions are expected to play an important role in the provision and delivery of lifelong learning opportunities” (p. 5).
In order to implement LLL into HEIs, knowledge should be based on actions and ‘learning to learn’ has to be introduced
and applied where a learner is provided with the skills of the process of acquiring information rather than focusing on
a limited formal context. The shift from what to learn to how to learn brings new responsibilities and demands new
methods from teachers. The class is no longer considered to be discipline-based environment rather it becomes a place
of practice. Considering the need for funds and incentives in the implementation process, in case of receiving lack of
support the terms lifelong education and lifelong learning are being used interchangeably (Kehm, 2015). However,
lifelong education is restricted due to its connection with formal education context while LLL remains to be more
intrinsic and autonomous.
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2.3 The Concept of Ikigai

IKIGALI is a Japanese concept which makes one’s life worthwhile where iki refers to life and gai refers to value (Garcia,
Miralles, & Cleary, 2017). It consists of four main questions: What do you love? What are you good at? What does the
world need? What can you be paid for? After deciding what one’s passion, mission, vocation and profession is, a person
is provided with a mission of his life. As it could be fathomed from the questions that are being asked while discovering
IKIGAL, it is a concept which does not only discover one’s own potential but also helps a person to contribute to the
society (Garcia, Miralles, & Cleary, 2017). Since nowadays neoliberalism requires individuals to facilitate country’s
economy and fosters competition in educational institutions with the intention of having highly educated individuals,
IKIGAI could be considered as a key value that is tightly-coupled with establishment of LLL (Vanderheiden & Mayer,
2021). The concept of ikigai is applied in Japanese education system where they have discovered that students with
ikigai possessed a higher level of education than those of without ikigai. Additionally, they have analyzed that some
students were finding their own ikigai and succeeding in education while others were finding their ikigai with the help
of education. Thus, Japanese education system and ikigai are closely connected (Eller, 2016). Furthermore, Japanese
culture makes use of ikigai as an arts education and relates it to LLL. Ikigai was not only discussed in Japan but it was
also explored outside Japan (Fleming, Bresler, & O’Toole, 2015).

4. Conclusion and Recommendations

Lifelong learning is a purposeful activity which engages a person in learning processes throughout a lifetime. The term
lifelong learning differs from lifelong education due to its dynamic and autonomous aspects which allows individuals
to decide on how to learn and what to learn as well as in which context to obtain knowledge. With the emergence of
neoliberalism and changes in global demands, people are required to possess a considerable number of skills in order to
satisfy the needs of the world.

In establishing LLL culture into educational institutions, students beginning from the primary school could be provided
with the skills of how to learn instead of what to learn. Ikigai is a significant concept that may help individuals’ personal
and societal development throughout a life time. After growing up and becoming young adults, individuals would
already be aware of the concept and their identities which would lead the world to have an already established LLL
culture.

In this way, the creativity of the students and children would be protected by teaching how to learn instead of what to
learn. Contemplating on the ways to implement lifelong learning in educational institutions, education administrators
consider the funds and incentives to maintain the concept. However, there are also psychological and mental aspects

which are essential in possessing raised awareness and motivation to succeed in becoming lifelong learners.
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Georgian “Ulysses” in the Making

Eliso Pantskhava

Abstract

The 2022 year marks a centenary since the first printing of Ulysses and a decade since the publication of the first complete
Georgian translation of the novel. The name of James Joyce in Georgia is inseparable from the name of Nico Kiasashvili,
the pioneer James Joyce scholar and the translator of Giacomo Joyce and Ulysses. The paper deals with the history of
translating Ulysses into Georgian — Nico Kiasashvili dedicated more than 20 years of his life to this Herculean task. We
try to play the tribute to the man who not only introduced James Joyce to Georgia but has also enriched and changed
the Georgian language just the same way the greatest literary experiment ever- Ulysses has changed and enriched the
English language. The paper studies the process of translating Ulysses from 1967, when Literaturuli Sakartvelo pub-
lished the translation of several opening pages of the novel to 2012 when finally the full text of Ulysses (with extensive
comments) was published by Sulakauri Publishing House. The paper highlights the importance of Nico Kiasashvily,
as a founder of James Joyce’s research in Georgia, and deals with some aspects and difficulties of the translation. The
source materials for the paper are Nico Kiasashvili’s scientific articles, his correspondence with JJQ, the interview with
Emily Tall from the State University of New York at Buffalo, and the memoirs of the translator’s daughter and students,
as well as their articles on various aspects of translating Ulysses.

Key words: Ulysses; translation; Kiasashvili; centenary; interview

1. Introduction

The year 2022 marks a centenary since the first publication of “Ulysses” and a decade since the edition of the first com-
plete Georgian translation of the novel. The importance of Ulysses is highlighted by the fact that there are numerous
translations of the book: “’Ulysses’ has been translated into more than twenty languages, including Icelandic, Arabic,
Malayalam, and, fittingly, Irish,” (Murphy, 1995, para.3). Some countries can boast of two or more translations of
the greatest Modernist text. And some of these translations were published a couple of years after the novel had been
completed: e.g. the first translation of “Ulysses” in French is dated 1929. “The French “Ulysses,” called “Ulysse,” was
produced by a team that included August Morel (a young writer from the Celtic province of Brittany), Stuart Gilbert,
Valery Larbaud, and bookseller and publisher Adrienne Monnier, with Joyce himself assisting from the wings” (Walsh,
2016, para.2).

It took Georgia a bit longer to get acquainted with the masterpiece of the Great Irish Modernist in its language: the
first 10 episodes of “Ulysses” were published in Georgian in 1983. The translator was Nico Kiasashvili, whose interest
in James Joyce originated earlier, in 1966-69, when the eminent Georgian scholar dedicated several articles to James
Joyce’s style.

2. Discussion

As the translator’s daughter, Maia Kiasashvili recollects, “The first attempt to introduce Ulysses to Georgian readers was
made in July 1967 when the translation of several opening pages of the novel with comments was published in a literary
newspaper “Literaruruli Sakartvelo”. Along with purely academic articles devoted to Joyce’s prose, “Ulysses” in par-
ticular, that appeared over the years, Nico Kiasashvili also arranged regular public readings of separate episodes at the
Department of West European Studies of Tbilisi State University. The first ten episodes with his introduction and notes
appeared in various literary magazines between 1971 and 1983, then published as a book the same year” (Gelashvili
et al., 2020, p.237). Emily Tall defines “Ulysses as “a bellwether of cultural freedom in the Soviet Union” (Tall, 1990,
p-479), and also mentions that Nico Kiasashvili, an internationally-known Shakespearean scholar, became interested in
James Joyce’s creativity while writing his doctoral thesis “Shakespeare in the Twentieth Century.”
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Maia Kiasashvili speaks about the difficulties the translator had to undergo to convince the publishing house “Merani”
that certain non-existent words or peculiar grammatical constructions, sounding rather bizarre in literary Georgian,
needed to be maintained in the translation. Having heard several other translators of “Ulysses” at various conferences
and symposia, | can say that this seems to be a universal plight of all Joyce translators.

Nico Kiasashvili’s position was rather unique, though — he had to introduce the Soviet readers to the text that was den-
igrated at the Soviet Writers Congress in 1934 by Karl Radek as “a heap of dung, crawling with worms, photographed
by a cinema apparatus through a microscope” (Radek, 1977, para.13). The toil of translating “Ulysses” in Soviet times
was truly the act of civil heroism, further complicated by the difficulties in obtaining proper materials, guidebooks, and
contacts with other Joyce scholars — things that seemed natural for Joyce’s researchers and translators all over the world
were not easily available in Soviet Georgia. Fortunately, from 1959 to 1962 Nico Kiasashvili served as the cultural at-
taché of the Soviet Embassy in Great Britain and obtained valuable materials on James Joyce’s creativity during these
years.

Nico maintained close contact with eminent James Joyce scholars after returning to his homeland. One illustration of
such contacts is Nico’s letter, published in James Joyce Quarterly Vol. 26, No. 3 (Spring, 1989), where he thanks the
editor for JJQ volumes and expresses interest in Donald P. Kaczvinsky’s note that provided him with some new material
for his research of Joyce’s stream of consciousness technique. In the same letter he mentions his article, “Die “Nestor”
Episode Als Paradigma des “Ulysses” the manuscript of which was read and commented on by Richard Ellman, the em-
inent Joyce biographer, and scholar. According to Maia Kiasashvili, Nico always brought interesting materials on Joyce
from his visits to Shakespeare conferences and symposia, and needless to say, he did as much in the field of Shakespear-
ean studies in Georgia, as in Joycean research.

JJQ published Emily Tall’s two interviews with Nico Kiasashvili in Vol. 17, No. 4 (Summer, 1980) and Vol. 27, No. 3
(Spring, 1990). The first interview begins with the question on “Giacomo Joyce” and Nico tells the story of how Richard
Ellman sent him the manuscript and he started to work on it immediately. Nico mentioned in the interview that after
starting the translation of Giacomo Joyce in Georgian, in two days, when half of the work was over, “I suddenly felt that
rhythmic units and alliterations coming to my mind in Russian. This had never happened before when I was translating
into Georgian, so I decided to translate the whole thing into Russian, too and the two translations appeared the same
month” (Tall, 1980, p. 347) By the way, we have two translations of “Giacomo Joyce” in Georgian, whereas Nico’s
translation of the same text into Russian remains the only (and truly brilliant) Russian version of “Giacomo Joyce” since
1969.

One of the most interesting passages of the first interview discusses the importance of “Ulysses” for Russian and Geor-
gian readers and the impact it may have on them. The interviewer asks whether the book, finally translated, will be able
to produce the same effect after all these years, and Nico answers that though the effect might be somewhat weakened,
as it frequently happens with all delayed translations, on the other hand, “in the past fifty years people have accumulated
a lot of experience in reading this complex work, so it will be much easier for Russian and Georgian readers to prepare
themselves to read it than it was for English or Irish readers in 19227 (Tall, 1980, p.348). Indeed, ample, highly erudite,
insightful commentaries, accompanying the Georgian “Ulysses” (based on outstanding guidebooks by James Joyce
scholars, as well as on Nico Kiasashvili’s scientific research) made it far easier for Georgian readers to understand the
intricate details, allusions and reminiscences the text is replete of. Nico also believed in the fruitful influence Joyce could
make on Georgian writers and was right, as the research, conducted in the scopes of the project “James Joyce Transla-
tions and Studies in Georgia” proved. The monograph that sums up the outcomes of the research contains several articles
by Manana Gelashvili and Tatia Sibashvili, as well as the interview with different representatives of Georgian culture,
depicting Joyce’s impact on Georgian Literature and Art.

Talking about the process of translation, Nico Kiasashvili describes the state, which is rather familiar to all James Joyce
scholars, who spend their lives working on the texts of the Great Modernist: “Ulysses” has become a part of my life. I
exist in it. ’'m not working on something; I am discovering a new land, a new world of art. I especially enjoy getting
into the technical details of the novel. I never cease to admire their variety and unexpectedness...You see, my parallel
work on the translation and interpretation of the novel is a single whole for me. I try to understand the author’s complex
artistic mosaic and to explain the complex interrelationship of all the technical elements and, at the same time, I try to
find an equivalent artistic form for them in my native language.” (Tall, 1980, pp. 348-349)
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The second interview was published a decade after the first one. By this time first ten episodes of “Ulysses” had already
been published and the interview mainly focused on the difficulties of the translation. It was the period when the trans-
lator was working on “Nausicaa.” In the interview, Nico mentioned that whenever he had a problem with the text, he
consulted Joyce and he did not mean it as a joke. He said: “I plunge myself fully into Joyce’s way of thinking, his way of
writing, his style, what he does with his language and how he uses some other languages as well and this is what helps
me to find out what he would answer” (Tall, 1990, p.481).

Tall wanted to know how Nico treated Joycean jingles in “Ulysses”: Khoruzhii, a translator, who was the first man to
fully translate “Ulysses” into Russian, decided that if there was a chance of losing some English associations, he would
rather translate them word for word, instead of using an equivalent in Russian. Nico agreed with this approach, saying
that in case of some jingles, such as “Oh, Mary lost the pin of her drawers” he provided the exact translation. All in all,
the jingles that contained some prominent associations and allusions were translated exactly, and in other cases, Kia-
sashvili used Georgian material.

Another important issue was Joycean slang, as James Joyce is one of the outstanding masters of heteroglossia. Nico
mentioned that he tried to be very careful in this matter and used Georgian slang to substitute English or Irish collo-
quialisms, not the ultra-modern slang of Georgia in the 80s, but the slang of the 20s or the slang of his youth that was
a bit further from the present day. I think it was the best decision, as it maintained the precise distance the modern En-
glish-speaking reader will have with the original text.

The musicality of Joycean text is one more ordeal for a translator. Nico Kiasashvili found the process of compensating
for the musicality of prose especially fascinating. He tried to maintain the musical scheme of the “Sirens” — one of the
most musical episodes of the novel. Naturally, the differences between Georgian and English did not allow full adequa-
cy, but most of the musical effects of the chapter are maintained, mostly via onomatopoeia.

As for the syntactic effects used by Joyce, to fully cover them the translator invented words wherever he could, or used
some Georgian nouns as verbs, which are not normally used by Georgians this way. He acknowledged the richness of
the Georgian language that allowed him to be innovative and create versatile structures. These innovations sometimes
caused criticism from traditionally-minded readers, though. “They think that in English everything is all right from the
point of view of syntax and that Nico is doing something wrong, which does not offend me at all. That is why, because
I am doing these things very often” (Tall, 1990, p.483). He managed to keep the exact syntactic fragmentariness of
Bloom’s monologue in Georgian. While we are reading Georgian “Ulysses” in the James Joyce club, the readers im-
mediately notice the stylistic changes in the interior monologue of the characters when they move from “Proteus,” to
“Calypso” and other episodes focused on Leopold Bloom. The lengthy, intricate, highly intellectual lines of Stephen’s
interior monologue are changed by terse, brief fragments of Leopold Bloom’s interior monologue, more heavily charged
with bodily associations. The translation is congenial in this perspective.

In the interview, the translator talked about the difficulty of translating gender-based pronouns. He mentioned that
Russian translation does not have the problem with rendering “he said/she said,” whereas he had to find the substitutes
(mostly names or more seldom-the man said/the woman said) and he pointed out the fault of Russian translation, where
Khoruzhii changes the verb “said” into some other verbs. He brings two examples from the “Nestor” episode: a) —Ascu-
lum, Stephen said, where “said” is translated as “brosil” (dropped a remark/noted) b) —Ask me, Sir, Comyn said, were
“said” turns into “vizvalsa” (volunteered). Nico called it a Flaubertian syndrome, as in his pursuit of ideal style Flaubert
never allowed himself to repeat a word. After all, Joyce was never bashful in using versatile words, even inventing them
on a scale of Shakespeare, so if he repeats a word in a sentence, it is not up to a translator to diversify it.

Maia Kiasashvili mentions two more difficulties of the translation: a) the nobility and clergy titles that Georgian has no
equivalents for, so the translator had to invent new words or borrow them directly from English, e.g., yeomen; b) Shake-
spearean allusions. Despite the fact that we have very decent translations of nearly all works by William Shakespeare,
“Ulysses” is so densely populated with the allusions and reminiscences of the Bard that many Georgian equivalents of
the passages fail to maintain the exact references and symbols, essential for the proper understanding of Joyce’s text. As
Maia Kiasashvili mentions, “For that reason, the translator applied certain discretion in deciding whether to provide a
new version or use the traditional translation of Shakespeare’s phrases.” (Gelashvili et al., 2020, p.240).
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All the episodes of “Ulysses” have their intricacies and complications that can drive a translator mad, but the most diffi-
cult task is to render the whole development of English literary styles parodied by Joyce chronologically in “The Oxen
of the Sun.” All in all, we recognize 32 eminent authors in the text. Nico mentioned that to deal with these difficulties
he had to stick to the resources of Georgian literature and sometimes used the obsolete letters of the Georgian alphabet
to bring in the atmosphere of the ancient times, so, alongside tracing the chronological development of the Georgian
literature he also followed the development of Georgian language. He believed that while translating this episode, “you
must give your reader your own language if you want to keep him informed of what’s going on” (Tall, 1990, p.484).

3. Conclusion

The Georgian translation of “Ulysses” was immediately acknowledged by Georgian and foreign scholars, but the pro-
found research on the translation have not been conducted yet. Hopefully, in coming years we will have a monograph
dedicated to the “Odyssey” of Nico Kiasashvili and his Georgian “Ulysses.”
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The Influence of the Transformational Leadership
on Students Class Participation

(A Case Study of Georgia)

Eliza Kintsurashvili

Abstract

The major points of this article are the influence of transformational leadership (TFL) on student effectiveness
and motivation at school. Furthermore, this analysis identifies different aspects of transformational leadership
theory which is more significant to practice for students’ future development. The current research paper
focuses on using transformational leadership to increase the rate of student class participation and detect the
requirements of students based on their mental and physical abilities. This study emphasizes the significant
problem related to inactive and unmotivated students during the learning process and shows that the right
approaches can change a student’s attitude towards learning and give him / her boundless opportunities in the
future. The main objective of this paper is to identify and discuss “transformational leadership in schools”,
what is main for student effectiveness, and allow readers to understand the concept of inspirational motivation
and analyses how intellectual stimulation affected student’s participation at school and also, the paper will
enable people to see a vibrant difference between the effectiveness of transformational leadership in the
teaching process and the consequences when it is not used by educators at school. This document provides

detailed information on the importance and effectiveness of transformational leadership.

Keywords-Transformational leadership, Students’ effectiveness, Inspirational motivation

Introduction

Transformational leadership is the most significant issue for students’ development. The goal of school
development is the school members’ direction. If the school wants to develop, it should have different goals
during different periods to encourage students to constantly work hard. Students have different expectations and
interests, so all teachers have to create and develop an appropriate educational atmosphere that helps students
to become motivated and active during the learning process. Consequently, the teachers need to improve their
transformational leadership in the process of school improvement. “The teachers need to create conditions to

stimulate the morale of the school members with their higher level of leadership, making different members
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at different times can be motivated, respected, trusted and improve satisfaction, and gradually reaching a
consensus with the overall objectives of the schools” (Yang, 2013, p. 78). Therefore, what the teachers should

focus on is the students’ needs in each stage.

Research problem

Educational organizations and especially schools do not have an effective method for students’ motivation,
which is vital for development. Teachers do not try to implement transformational leadership during the
learning process and students are inactive and unmotivated. Students do not have self-confidence. The lack of
transformational leadership is why students non participate, which makes students lazy. Most teachers think

that students who do not participate during the lesson are unintellectual and uninterested.

Research objectives

The main objective of this research is to identify and discuss “transformational leadership in schools and If
there is a lack of transformational leadership study the reason for it, why teachers do not try to implement
this leadership style in their classroom for student’s motivation and encouragement. This study analyzes the
attitude between teachers and students during the learning process by using transformational leadership and

the absence of it.

The urgency of the research

The urgency of the research is the influence of transformational leadership on students’ future development
and the actuality of using the methods of transformational leadership during the learning process and the
necessity of improving knowledge. The insistence of this study is to reveal different approaches to learning

fluently and increase students’ productivity under transformational leadership.

The novelty of the research

The research shows the influence of transformational leadership on students’ learning quality and future
development. It delivers solutions to problems as well as gives us effective approaches to use for a lack of

transformational leadership.

Practical Value

The findings will support school teachers and students to simplify the learning process and make it more
creative and effective. These results will be beneficial for students to become more active, free, and motivated.
These discoveries will be very helpful for educational organizations, students, and teachers to understand

clearly the value of transformational leadership, that it is the only tool for success and development.
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Research questions
How does transformational leadership influence student development?
How teachers can implement transformational leadership in the teaching and learning process?

What is the direct role of transformational leadership?

Chapter 1. Literature review on recognizing the Influence of
the Transformational Leadership on Students’ Class Participation

1.1. Defining the Concept of transformational leadership

Transformational leadership is a theory of leadership where a leader works with teams to identify needed
changes and creates a new vision to guide these changes through inspiration. “Transformational leaders raise
the performance expectations of their followers and seek to transform followers’ values and self-concepts, and
move them to a higher level of needs and aspirations” (1995, p.293). So many studies about the concept of
leadership, it appears that there are some basic techniques to care for good management. The core elements
of the lesson are how to become the best leader from an organizational or hierarchical perception. It is a
leadership approach that causes a change in individuals and social systems. Scholars and researchers have

discussed the definition of leadership for many years and there are as many explanations of leadership.

Leadership expert James McGregor Burns introduced the concept of transformational leadership. It can be
seen when “leaders and followers make each other advance to a higher level of morale and motivation” (Aguas,
Zapata, & Arellano, 2017, p. 10). Through the strength of their vision and personality, transformational leaders

can inspire followers to change expectations, perceptions, and motivations to work towards common goals.

1.1.1. The importance of transformational leadership

Transformational leadership is a very important approach that influences and motivates followers to work
and achieve goals. “Transformational leadership plays a key role in the process of change management”
(Bass & E.Raggio, 2006). A transformational leader takes control of the situation and manages the group.
“Transformational leadership describes a process when leaders can bring positive changes in individuals,
groups, teams, and organizations by using inspiration, vision, and the ability to motivate followers to transcend
their self-interests for a collective purpose” (Warrick, 2011, p. 13). They are not just leaders who monitor
progress and development, transformation leader is also focused on helping the members to complete their
obligations perfectly. Transformational and charismatic leaders develop and reach a vision and encourage
their followers to participate in the achievement of common and broader goals. “Transformational leaders
offer followers something more than just working for self-gain” (Zapata, Aguas, Valle, Arellano, & Lorduy,
2017, p. 4).
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1.2. Transformational Leadership in Education

Educators can indicate two leadership styles: transmissional or transformational. A transmissional instructor
focuses on assigning information to students, without appealing for their participation. A transformational
leader, on the other hand, finds ways for students to share their viewpoints. This open communication then im-
proves student understanding. Educators who are transformational leaders get constructive outcomes. “Sub-
ordinates of transformational leaders have less role conflict, higher task performance, and higher satisfaction
with a task than subordinates with non-transformational leaders” (Theodore, 2013, p. 704). A component of
transformational leadership makes individuals different. Transformational leadership is a very effective tool
for students’ intellectual motivation. Using a transformational leadership style for improving students’ knowl-
edge is very significant. Teachers as transformational leaders can change students’ views, interpretations, and
understanding. The main power of gaining knowledge is to inspire students, motivate them and give them
a reason to become more active and interested every day. In fact, in education, transformational leadership
might promote a more professional atmosphere.

1.2.1. Transformational leadership as a tool of development

Transformational leadership is a leadership style in which leaders encourage, inspire, and motivate employees
to innovate and create change that will help grow and shape the future success of the organization and
individuals. Teachers’ role as transformational leaders is great because they have a huge responsibility to give
new information and help students to gain knowledge. According to Bass (1995), Transformational leaders
raise the performance expectations of the followers and seek to transform followers’ values and self-concepts,
and move them to a higher level of needs and aspirations”. These are the trademarks of a transformational
leader that sets them apart from other leadership styles. A transformational leader encourages the motivation
and positive development of followers. Consequently, this is a great power for teachers to help students for
progress and change. A teacher who can use transformational leadership correctly can have open communication
with pupils and if they are inactive and non-participants gave them motivation and self-interest to become

more energetic and dynamic.

1.3. Transformational leadership in the classroom and Teacher Perceptions

Transformational leadership identifies the essential needs of followers. Accordingly, the classrooms are
the same. Transformational leaders motivate subordinates to do more than they originally expected to do.
Transformational leadership includes charisma, individualized consideration, and intellectual stimulation.
According to Bass (1985) as cited (Bolkan & Goodboy, 2015, p. 12) “A person who is charismatic has
insights into the needs and values of their followers and can build on these needs and values to push people to
reach their potential”. Individualized consideration is a reflection of leadership behaviors that are considerate

and supportive of subordinates. “The involvement of students in any extra leisure activities such as the
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leadership transformation program would also benefit them in terms of the development of prosocial skills,
self-efficacy, autonomy, and increased independence, personal motivation, and responsibility, as well as acting
as a protective factor against risky behaviors” (Hamzahl, Baharuddin2, Fauzi3, & Aripin4, 2019, p. 727).
This is accomplished by setting an example at the executive level through a strong sense of corporate culture,
stimulating students, and giving them independence in the classroom. Especially, Transformational leadership
motivates educators and students alike to share insights and opinions that can change the classroom. “The
involvement of students in any extra leisure activities such as the leadership transformation program would
also benefit them in terms of the development of prosocial skills, self-efficacy, autonomy, and increased
independence, personal motivation, and responsibility, as well as acting as a protective factor against risky
behaviors” (Hamzahl, Baharuddin2, Fauzi3, & Aripin4, 2019, p. 727).

Graduates understand how to empower others without overpowering them. They know the importance of
helping students to make their own decisions. They can demonstrate how transformational leadership can help
schools evolve. Provides coaching and mentoring but allows teams to make decisions and take ownership of
tasks. For some students learning process is very hard. Students are different from each other’s and also their
learning styles are dissimilar. All people are individual and they need specific approaches and methods to
gain knowledge. Correspondingly exist modest students or schoolchildren who do not like to become actively
involved in the learning process during the lesson. Therefore, teachers have a direct obligation to motivate stu-
dents. Nevertheless, by observing I can maintain some teachers prefer to work with active and knowledgeable
students and do not maintain weak ones or students who just listen and non-participate. In this case, teachers
need knowledge and enthusiasm to motivate students, communicate, and help them to do their best. It’s a man-
agement style that’s designed to give teams more opportunity to be creative, look to the future, and find new
solutions to old problems. Teachers have to be prepared to become transformational leaders through mentor-

ship and training. Self-working is essential and significant to gaining helpful skills for students’ development.

1.3.1. The lack of transformational leadership

In most definitions of leadership, one encounters the concept that leadership influences others to achieve
certain predetermined goals, a situation that requires interpersonal interaction between leaders and followers.
For this reason, one may define leadership as the influencing process of leaders and followers to achieve
organizational objectives through change According to Lussier & Achua (2007) as cited (Theodore, 2013, p.
701) .“One may define leadership as the influencing process of leaders and followers to achieve organizational
objectives through change”. Transformational leaders create a motivational atmosphere for their followers
in accepting the mission and goals. According to Goleman (2002) “Transformational leaders can sense how
others feel and understand their perspective, meaning that such a leader can articulate a truly inspirational

vision. Therefore, without using transformational leadership the situation in the classroom is different.
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Transformational leadership has a huge influence on students’ involvement and participation. “Like many
philosophical concepts, “leadership” can mean many things to many people; this is perhaps best reflected in
the current multitude of leadership theories and approaches applied to the subject” (Workman & Cleveland-
Innes, 2021, p. 314).

For students, the teacher in the classroom is the role model. All teachers’ behavior and attention are vitally
important for some students.it teacher is uninterested in students and never tries to involve them in the learning
process it is the reason for dramatic consequences. All teacher has to know what is best for their students
and they are obliged to develop their knowledge and teaching skills. “The professional development is a
big business worldwide “ (Kuhnet, 1994, p. 10). Charisma is the main character to have a teacher because
working with the new generation and educating them directly means creating a future for the county. The
lack of transformational leadership caused to loss of many talented students, who needed encouragement and
inspiration. Transformational leadership is very effective for all students. This style can motivate, students
with different kinds of disabilities, and gifted as well. Without encouragement and inspiration, students stay
inactive and they lost interest to learn and gain knowledge. When teachers do not use the unique elements
of transformational leadership in the classroom, students are always indifferent. The learning process is
uninteresting. Also, they do have not a confident attitude toward the teachers and the majority do not have

wishes to listen to the teacher.

Chapter 2. Research Methodology and Methods

2.1. Research Methodology

For this research study, I use qualitative research to reach a specific goal. Quantitative research is defined

as a systematic investigation of interesting things by gathering measurable facts and figures. Therefore,

quantitative research is helpful to collect information about students’ class participation. Qualitative research
is very supportive to seeks answer questions about why and how people behave in the way that they do and
it’s also a very effective tool to identify various reasons for people’s actions. It provides in-depth information
about human behavior. Qualitative research methodology offers to find out how transformational leadership
influences students’ motivation, activity, class participation, and development. “Qualitative research-based in
an interpretive paradigm is exploratory in nature, thus enabling researchers to gain information about an area
in which little is known” (Liamputtong and Ezzy, 2005) as cited (Dickson-Swift, Erical, James, Kippen, &
Liamputtong, 2007, p. 329). Under this circumstance, qualitative research is very helpful to observe attitudes
among teachers and students and detect useful skills for communication. Also, the most important thing
is students’ ability to express their opinion and become active during the learning process, because class

participation is the key element of integration.
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2.2. Research Methods

In my research paper, I am going to use different methods: classroom observation, literature review, and a
very effective online survey. Classroom observation helped me to understand deeply what kind of attitude is
among students and teachers during the learning process. I am a student at international black sea university
and they permit me and also helped me to observe lessons in 7 different schools. Therefore, by observing
the classes, you will obtain much more objective information that can be compared to the self-reports of the

research participants.

The articles I read gave me a lot of information about leadership. These articles helped me to study in-depth
the features and characteristics of transformational leadership. Which should be used in the teaching process
if we want to get results. First, it should concisely summarize the findings or claims that have emerged from
prior research efforts on a subject. Second, a literature review should conclude how accurate and complete
that knowledge is; it should present your considered judgments about what’s right, what’s wrong, what’s
inconclusive, and what’s missing in the existing literature” (Knopf & W., 2006, p. 127). Correspondingly, my
research study interview will be a more informative and helpful tool to find out what participants think about

related problems to transformational leadership and comprehend what is the real situation in schools.

The next helpful tool was Online Survey. Online research has enabled me to understand teachers’ attitudes
towards the use of transformative leadership in the learning process. Also, an online survey is a good way to

get honest answers from respondents.

2.3. Research Sample Selection

In my research study, I use convenience sampling and purposive sampling. This online survey was conducted
on a focus group, of over 15 different subject teachers from 3 schools, which had information about the current
issues and it was helpful to find what kind of attitude is among students and teachers. In addition, the survey
was confidential and all participants had every condition to answer questions faithfully and without fear and

hesitation.

2.4 Research Ethics

Anonymity and confidentiality will be guaranteed. Information provided by participants won’t be used for any

other purpose. For the online survey, informed consent will be given.

2.5. Research Limitations

There will be some limitations in my research studies as well, such as respondents’ refusal to participate in
studies, and research methods limitations. as I won’t be able to use all the tools for my research studies and

the limitation of participants
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Chapter 3. Findings and Discussions

3.1. Participants

The participants in my study were teachers from three different schools who sincerely shared their views on

the use of transformational leadership. Their age was different and the experience was at least three years.

3.2. Procedure

The research process was very interesting and the relationship with the participants was very expressive.
Each of them, by sharing their experience, made a great contribution to the improvement of the teaching
and learning process. The online survey was shared among participants through various online platforms. In

addition, I have used various social networks which are very convenient for sharing information.

3.3. Results and Analysis

15 teachers from 2 private and 1 public school participated in the study. Not all teachers were willing to
express their opinion and share their experiences in using transformational leadership. However, it turned out
that some teachers do not have any information about its effectiveness. the qualitative data from the online
survey was analyzed based on participants’ responses. The conducted research showed interesting results,
which we will discuss in detail. I think the introduction of the results will make the situation in Georgian
schools clearer for the readers.

To start with the question Do you use transformational leadership during the leading process? 53.3 % of Teachers
use it in the teaching process, 33.3% do not use but 13.3% do not have information about transformational
leadership therefore this is a sign of learning disruption. Or perhaps they did not find a sincere answer to the

question.
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Do you use transformational leadership during the learning process?
15 responses

@ Yes
® No
@ Maybe

Figure 1. Using transformational leadership.

The next significant question is about the importance of transformational leadership for students’ motivation. So
interesting results [ have from the online survey. It is gratifying that a majority of teachers 46.7% acknowledged

the need for transformational leadership to increase student motivation, but unfortunately, 33.3% again noted

that it is not important. This is why teachers need more information,20% of teachers are not sure whether it is

important or not.

Is transformational leadership the most significant tool for students motivation?
15 responses

@ Yes
® No
@ Maybe

Figure 2. Transformational leadership as a significant tool.

Undoubtedly, an innovative vision is very important and we should also mention that transformational

leadership is a helpful tool for student development. Using transformational leadership in the learning process,
the teacher helps students to develop critical thinking and be able to see and solve problems differently. 66.7%

of teachers still confirm this but 13.3% deny it, while 20% are still in a state of uncertainty.
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Do you help students to think about problems in a new way?
15 responses

® Yes
® No
@ Maybe

Figure 3. Solve problem in a new way.

As I have already mentioned a healthy relationship between teacher and student is essential for the learning
process. One of the advantages of transformational leadership is that the teacher can pay equal attention to all
students in the class and also involve all participants in the lesson process. 66.7% of respondents use different
methods, and 13.3% do not use them and this is the biggest problem which is why so many students remain

out of focus. 20% are still in the information vacuum and the teaching process will likely be suitable as well.

Do you use specific approaches and methods for inactive students?
15 responses

® vYes
® No
@ Maybe

Figure 4. Specific approaches and methods.

Also, the answers to the open-ended questions are given below, which more accurately express teachers’
attitudes towards transformational leadership.

1. What is the main purpose of using transformational leadership in the classroom?

,, The main purpose using transformational leadership in the classroom is students’ motivation and effective
class participation”
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,» 1o transform child, to change him or her for the better *
” Ability for students to become more active “
,Change the student for the better, give intellectual motivation “

2. What kind of influence does transformational leadership have on students’ effectiveness during the

learning process?
“Classroom is more organized and teaching and learning quality is huge”
“For effectiveness during the learning process, students’ interest is important”
“I think approaches is the most significant”
“Students have a desire to gain knowledge”
“Everything depends on the teacher in the classroom”

3. What kind of transformational leadership style do you use for students’ motivation?
“Inspirational motivation is the best and I gave my approaches gaining form years’ experience”
“Individualized Consideration, Intellectual Stimulation, Inspirational Motivation”

“I do not know exactly the terminology, but I always use friendly leadership”

As for the observation of the classroom, it became possible to make very important conclusions here as
well. In most cases, the “top-down’ method is used in the teaching process and rarely “bottom-up”. It is also
interesting to note that the lesson process is based solely on the involvement of active students because those
students who are not active are virtually unable to participate in the teaching process. We may get a little
different picture when teaching is taking place in the classroom but online teaching requires more planning
and in addition, the teacher should try to make it as tailored as possible to the interests of the students. The
teacher also has to involve moderate students in the lesson process as much as possible, be it group or pair
work. The teacher should also be able to have a close and healthy relationship with the student through which

he or she will be able to get to know the student better and contribute to future development

3.4. Discussions

Based on the obtained results, the research showed that there is an information vacuum in the private and
public schools of Georgia for the practical application of transformed leadership in the educational process.
The educational process in the private and public schools of Georgia is refined. Learning and teaching are very

challenging and responsible processes. This is why all teachers should try to make it easy for students.
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Let’s start with the fact that the classroom is a source of inspiration for students. Every student who attends a
teacher’s lesson should be motivated and have the appropriate conditions created to learn. Creating a suitable
environment for students, as I have already mentioned, is very important and it will not be provided if we
only require the teacher to have a thorough knowledge of the subject. For a teacher to be able to lead the
lesson process he must have different qualities, one of the important leadership characteristics in a person.
Leadership traits enable the teacher to lead the class and classroom management involves motivating students
and involving them fully in the lesson process. It is necessary to pay attention to the fact that online surveys

and classroom observation in schools lack transformational leadership.

However, classroom observations have shown that most teachers do not know at all and do not use any specific
approaches to children. It does not take into account what kind of students they are, nor is the material in most
cases simply and interestingly conveyed. Only a few students are active in the classroom and it is against
the background of their survey and involvement that the lesson takes place. Many students simply do not
participate in the lesson process and do not feel encouraged by the teacher. Online tutorials are particularly
intense. Students who are not interested in the lesson try to avoid questions and also avoid technical problems,
regardless of whether it is in fact.

The results of the online survey and the classroom observation almost coincided that too many teachers
could not take advantage of transformational leadership to make their lessons and interaction with students

interesting.
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Conclusions and Recommendations

Based on my research, I can say that the use of transformational leadership in the learning process is not even
necessary. Every teacher should know that the profession of a teacher does not mean only being a specialist
in the subject, but also the teacher is inclined to combine different functions. First of all, the teacher in the
classroom is the leader who leads the class and he/she should be able to communicate with the students. Also,
the lesson process should be completely tailored to the needs of the students. If there is a tense relationship
between the teacher and the student, in such a situation it is impossible to think that the student will be able to
learn any information. If there is a tense relationship between the teacher and the student, in such a situation it
is impossible to think that the student will be able to learn any information. In addition, the learning material
must be of interest to the learner, which will certainly increase the learner’s involvement in the lesson process.
The teacher is very familiar with his / her students and when presenting new material, he/she must take into

account what kind of learners they are.

As my research has shown some teachers do not have information about transformational leadership and
obviously will not be able to use it in the teaching process. This is why the school needs to provide teacher
training in a variety of angles that will be very helpful to students. Pieces of training are an ideal option
for informing teachers, but it is time-consuming and teachers are so busy nowadays. I think for teachers
who are very ill, it is ideal to provide them with information about Transformational Leadership in print or
electronically. Every motivated teacher will find time to get acquainted with the material that will make his /
her lesson process more interesting, and effective, make it easier to manage the class, and be able to achieve

the set goals.
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The Impact of Reading Comprehension Strategy Training on Undergraduate
English as a Foreign Language Students’ Language Proficiency
(A Case of Iraq/Erbil)

Emine Bala

Abstract

The present study is set to seek out the impact of reading comprehension strategy training on undergraduate English
as a foreign language students’ language proficiency in Erbil. The research sample embraces 57 undergraduate English
Language Teaching department’s sophomores in one of the private universities in Erbil. The data were collected
throughout 20 weeks of language learning strategy instruction embedded in 4-hour Reading III course. The quantitative
research method was employed to conduct the research. The obtained data were analyzed through SPSS 25 data editor.
The results suggested that students who went under strategy training treatment outperformed in reading comprehension
proficiency comparing the students who have not. The results will offer some suggestions to English language teaching
instructors and curriculum designers how they might implement language learning strategies into their course syllabus
and program curriculum to enhance students’ language proficiency.

Key words: language learning proficiency, language learning strategy, language learning strategy instruction, reading
comprehension strategy training, reading comprehension proficiency

Introduction

Language learning strategies are instruments that facilitate foreign/second language learning, increase students’ language
learning success and language proficiency. According to Oxford (2017), teaching strategy improves foreign and second
language learners’ ability to apply appropriate techniques and recognize strategy usage. The teaching of strategy is
thought to be most effective when students understand the importance of the strategies and learn how to use and transmit
them in various situations. The goal is not to expect students to use the same strategies, but rather to have them choose
the most appropriate strategies based on their assignments and cognitive styles (ibid.), which are defined as a person’s
preferred and habitual ways of comprehending, recalling, organizing, interpreting, and representing knowledge (Dornyei
& Ryan, 2015).

Some researchers have revealed the positive impact of language learning strategies in Iraqi FL context on students’
language proficiency (AlKattan & Ahmed, 2004; Alsadik, 2014; Askar, 2013; Bala & Bala, 2018). In this study, the
researcher aims to unveil the impact of Reading Comprehension Strategy Training (RCST) on undergraduate English as
a foreign language students’ language proficiency in Erbil context. Accordingly, the following question was formulated
to seek out:

1. To what extend does RCST have impact on students’ language proficiency?

Literature Review

It is insufficient to focus reading comprehension instruction solely on the cognitive domain, namely the efficient
implementation of strategic reading activities. That is, this implies that learners are merely taught how to perform a
trick. The metacognitive domain should also be addressed in reading education. This indicates students must learn how
to arrange their reading processes, how to set reading goals and decide that what strategies can be used to meet those
goals); how to observe their reading processes, how to check if the reading process is running smoothly and, if it is
required, to consider using other reading strategies; and how to assess their reading processes. Namely, strategy training
should contribute to students learning what it means to operate strategically when completing reading assignments,
rather than only training distinct strategic reading activities (Bimmel, Van Den Bergh, & Oostdam, 2001).
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The cognitive learning approach, according to Weinstein and Meyer (1991), is a structure for better achieving a learning
goal by organizing cognitive skills such as concentration and long-term memory. These strategies have certain common
characteristics, such as being goal-oriented, which aids language learners in completing tasks effectively or maximizing
their capacity. Second, because they are familiar with certain tactics used in previous tasks, the students consciously
select them by recalling. The next is that cognitive language methods require some effort; that is, pupils must devote
time or go through certain stages. As a result, learners should be self-motivated, acknowledge the benefits of language
learning practices, and feel that using them will make them more successful and effective.

Significant research supports the main assumption that good FL/SL students are much more strategic than worse SL
learners. Competent FL/SL students are more proficient in strategy utilization than weak FL/SL students among K—12
students, according to growing evidence, with some of the most persuasive research focusing on language acquisition
verbal procedures. Furthermore, those who are effective at tracking their language learning and usage do so more than
those who are not. Capable FL/SL students can connect elements of the FL/SL to prior knowledge more easily than poor
learners. Even if both competent and inadequate learners use the same number of strategies, proficient students are more
likely to apply task-appropriate ways because they have a better understanding of when and when certain strategies
should be used. Competent FL/SL students process more cognitive and metacognitive information than less capable
classmates (Pressley & Harris, 2006).

While the conclusions of research on identifying a good language learner are not founded on empirical data, they do
define good language learners as students who are intimately involved in language learning and can address difficulties
related to their own learning. Those research serve as a foundation for comprehending how good language learners gain
the language skills. Effective language learners’ skills can be taught to less successful language learners after they have
been recognized. Most FL/SL students indicate or have been detected using some type of strategy in learning a foreign
or second language, according to research. They stress, however, that competent FL/SL learners utilize a broader variety
of learning strategies (Zare, 2012).

Reading instruction revolves around the concept of awareness rising. The stages in teaching reading should raise
students’ understanding of the processes involved in reading, and they should interact in numerous steps of meaning
making. Furthermore, success at university necessitates knowledge of reading strategies, as students are required to read
some reading materials. Teachers must create reading strategy instruction that is explicit in nature. Overall, students who
undergo strategy training accomplish in reading better than those who do not (Kusrini, 2017).

Research Method

The present study has a quasi-experimental design with pretest, while test, posttest and delayed posttest. The research
sample comprise 57 undergraduate EFL sophomores from one of the private universities in Erbil. The convenience
sampling method was utilized for the sample selection. The obtained data was analyzed through SPSS 25 data editor.

The experiment was carried out in a 4-hour Reading III course within 20 weeks. The Experimental Group (N=29) (EG)
was taught a strategy-based coursebook along with explicit strategy training whereas the Control Group (CG) was
taught a regular reading coursebook. Students in both groups did the reading section of Cambridge PET exam as pretest
in the first week of the course, and took the others as while test, posttest and delayed posttest during the experiment time.

Furthermore, the researcher obtained the written consent of the students before the study started. The students’
identification remained anonymous by coding system (S1, S2, S3, etc.), and they were assured that the results would be
used just for the research purpose.
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Results and Discussion

Table 4.1
The Descriptive Statistics of PET 1, PET 2, PET 3 and PET 4 in EG
Statistics
PET 1 PET 2 PET 3 PET 4
Valid 29 29 29 29
N Missing 0 0 0 0
Mean 13.62 17.03 20.59 23.79
Mode 15 18 19 232
Std. Deviation 5.434 6.115 6.361 6.505
Skewness 0.411 0.209 0.017 -0.412
Std. Error of Skewness 0.434 0.434 0.434 0.434
Kurtosis 1.102 -0.329 -0.647 -0.882
Std. Error of Kurtosis 0.845 0.845 0.845 0.845

The descriptive statistics of PET 1, PET 2, PET 3 and PET 4 in EG is illustrated in Table 1. It is obvious that
there is noteworthy growth between pretest (M=13.62), while test (M=17.03), posttest (M=20.59) and delayed
posttest (M=23.79) in EG.

Table 4.2

One-way ANOVA for the Means of PET Results in EG

One-way ANOVA
Mean .
Sum of Squares df Square F Sig.
Between Groups 227.769 1 227.769 8.164 0.012
PET 1 Within Groups 418.467 15 27.898
Total 646.235 16
Between Groups 408.595 1 408.595 15.035 0.001
PET 2 Within Groups 516.357 19 27.177
Total 924.952 20
Between Groups 417.314 1 417.314 12.634 0.003
PET 3 Within Groups 462.436 14 33.031
Total 879.750 15
Between Groups 439.219 1 439.219 14.494 0.002
PET 4 Within Groups 454.545 15 30.303
Total 893.765 16

One-way ANOVA has been performed to disclose the impact of reading strategy training on students’
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language proficiency in EG. The results suggest that there is a statistically significant difference between
group means for PET 1, PET 2, PET 3 and PET 4 with p=0.012, p=0.001, p=0.003, p= 0.002 respectively

which are strongly evidence for the research objective, which strategy instruction augments foreign language

learners’ language proficiency.

Table 4.3
The Descriptive Statistics of PET 1, PET 2, PET 3 and PET 4 in CG
Statistics
PET 1 PET 2 PET 3 PET 4
Valid 29 29 29 29
N Missing 0 0 0 0
Mean 11.38 14.10 16.10 18.45
Mode 9 10 12° 132
Std. Deviation 4917 5.453 5.544 5.234
Skewness 1.050 1.325 1.252 1.181
Std. Error of Skewness 0.434 0.434 0.434 0.434
Kurtosis 1.692 1.119 1.467 0.938
Std. Error of Kurtosis 0.845 0.845 0.845 0.845

As Table 4.3 displays, even though there is an upward movement between the results of pretest (M=11.38),
while test (M=14.10), posttest (M=16.10) and delayed posttest (M=18.45) in CG, the differences between the
tests in CG are lower than the EG.

Table 4.4
One-way ANOVA for the Means of PET Results in CG
One-way ANOVA
SS::;ers df Mean Square F Sig.
Between Groups 384.024 1 384.024 38.39 0.000
PET 1 Within Groups 260.083 26 10.003
Total 644.107 27
Between Groups 460.024 1 460.024 38.823 0.000
PET 2 Within Groups 308.083 26 11.849
Total 768.107 27
Between Groups 507.524 1 507.524 45.726 0.000
PET 3 Within Groups 288.583 26 11.099
Total 796.107 27
Between Groups 372.024 1 372.024 34.566 0.000
PET 4 Within Groups 279.833 26 10.763
Total 651.857 27

As Table 4.4 illustrates, there are statistically significant differences between group means for PET 1, PET 2,
PET 3 and PET 4 at p <.01 level in CG.
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Table 4.5
The Summary of PET Results in EG and CG

EG CG
M Var M Var
PET 1 13.62 0 11.38 0
PET 2 17.03 3.41 14.10 2.72
PET 3 20.59 3.56 16.10 2.00
PET 4 23.79 3.20 18.45 2.35

Table 4.5 demonstrates the variance (6%:10.17) between pretest and delayed posttest in EG and the variance
(6%:7.07) between pretest and delayed posttest in CG. The results suggest that the students who went under
strategy training treatment made much language proficiency progress comparing to the ones who did not.
Also, there are many studies (i.e. Bimmel et al., 2001; Fewell, 2010; Habok, & Magyar, 2018; Oxford, 1999)
have been conducted that support the present study result, which implies the positive impact of strategy
training on students’ language proficiency.

Conclusion

The purpose of this study is to evaluate how reading comprehension strategy training affects the language
learning ability of undergraduate EFL students in Erbil. According to the obtained data, the students who
went under RCST program outscored those who did not receive strategy teaching on language proficiency
assessments. EFL students, who take strategy instruction, can identify the demands of each activity in
regards of which techniques are appropriate and can adjust the strategies according to task’s requirements.
Therefore, it might be concluded from the results of this study that the students who employed reading
comprehension strategies have gained the awareness of language learning strategies and started to apply
them to the tasks. As a result of the strategy training, experimental group’s students’ language proficiency
scores have improved more comparing to the students in control group.
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Visual arts in English language teaching to arts and theatrical students

Gulnara Gorgiladze

Abstract

Traditional methods of teaching English are not relevant to fulfill the needs of students who study visual and performing
arts as they are more interested in artistic, dynamic, and meaningful education. Visual arts (drawings, paintings, sculptures,
printmaking, posters, ceramics, design, crafts, photos and videos, theatrical performances recordings, etc.) inspire arts
and theatrical major students, stimulate their critical thinking, and provide a range of effective tools for teachers. Visual
arts improve their academic achievement not only in English, but also in specialty. They allow students to interpret the
text and engage them more fully in content. Visual images direct the students to enhance their comprehension of reading
passages and adjust their language skills accordingly.

Keywords: English language teaching, visual arts, student motivation, critical thinking, academic achievement, student
engagement

Introduction

“Traditional methods of teaching the English language are not adequate to fulfill the requisites of the students who
study visual and performing arts because they have a passion for artistic, dynamic, and meaningful education”
(Thulasivanthana, 2020). Visual arts (drawings, paintings, sculptures, printmaking, posters, ceramics, design, crafts,
photos, videos, clips, movies, cartoons, theatrical performances recordings, etc.) offer them the unity of cognitive and
affective areas, language and culture. According to Chi (2017), arts can serve a stimulus, warm-up activity, facilitator,
motivator, educational materials and a guide, create an affinity between the students and lecturers and stimulate the
students to learn creatively and think widely. Their application will liven the class, engage and motivate students, let
them feel competent, and prepare them for their future professional activities. Last, but not least — students will enjoy
the learning process while gaining both filed and transferable skills.

Literature review

Accodring to Muthim (2017), artistic specialties require a very high level of motivation. Without inspiration, no artistic
works can be created. “The characteristics shown by the artists in work and their spirits in doing the job could be adopted
and made use of in the teaching and learning English” (p. 481).

There are some types of arts through which English teaching and learning can be carried out. Davis (2008) suggests that
arts education can be applied to different names or bases. They are arts-based, arts-infused, arts included, arts expanded,
arts professional, and arts extras. In arts-based, the arts supply the content for what is learned, serve as a model for
teaching, learning, and assessment, and provide a window through which non-arts subjects are explored. In arts-infused,
the arts are infused into the curriculum, artists or works or arts are brought from outside in to enrich whatever is going
on in arts and non-arts classes or activities. In arts included, the arts are situated among students’ required courses and
are taught, respected, and allotted time with the same regard as non-arts courses. In arts expanded, education in the
arts takes students outside of school into the larger community. In arts professional, the impression of professional arts
educational opportunities abound is given. In arts extras, arts as nonacademic extras are reserved for in-university space
and time outside of the daily curriculum.

While teaching English through drama, we do not teach acting and performance skills. Instead, we teach core curricular
areas (e.g., certain topics or vocabulary) using drama. Maley and Duff (2005) named some advantages of the use of
drama in a language classroom. They are: (1)integrating language skills in a natural way, (2) integrating verbal and non-
verbal aspects of communication, (3) drawing upon both cognitive and affective domains, (4) fully contextualizing the

PAGE | 122



IRCEELT | 12" International Research Conference
IRCEEL 2022 |on Education, Language and Literature

NFERENCES

language, (5) emphasizing whole-person learning and multi-sensory inputs, (6) fostering self-awareness (and awareness
of others), self-esteem and confidence, and developing motivation, (7) transferring the responsibility for learning from
teacher to learners, (8) encouraging an open, exploratory style of learning where creativity and the imagination are
given scope to develop, (9) creating a dynamic atmosphere, (10) making learning enjoyable.

Applying music is also an effective way to teach English as a Foreign Language (EFL). Music encourages children to
listen carefully for specific purposes and to articulate responses. Singing a song develops children’s language skills,
especially pronunciation, by focusing attention on rhythm and rhyme. By working with others in a musical setting,
children develop thei